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Monitoring and assessment - 2026

Term 1 monitoring (optional)


	Goal 1
	Optimise the learning growth and achievement of every student.

	KIS 1.b
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Build and embed differentiation that enables, challenges and extends a diverse range of learners into teacher practice.

	Actions
	Implement evidence-based reading and writing instruction aligned with the school’s explicit-teaching model and supported by VC 2.0 Literacy progressions. Continue to embed the Little Learners Love Literacy phonics program across Prep–2 through consistent, daily implementation of explicit phonics instruction and supported application within literacy lessons, while building teacher capacity through targeted professional learning, coaching, and collaborative planning to strengthen instructional consistency, fidelity of practice, and student literacy outcomes.

Enhanced reflective practice through structured peer observation and feedback cycles, guided by DET resources and centred on the consistent implementation of an explicit teaching model. Teachers observe and reflect on the use of clear learning intentions, explicit modelling, guided practice, and differentiated independent tasks, supporting the adoption of high-impact instructional strategies and strengthening collaboration, collective efficacy, and shared expectations for quality teaching across the school. This approach is supported by Rosenshine’s Principles of Instruction, which highlight that “effective teachers provide clear, explicit instruction and extensive guided practice before students work independently” (Rosenshine, 2012). In partnership with the Learning Specialists, finalise and document our WPS Explicit Teaching Model aligned with VTLM and VC 2.0.

Build the capacity of classroom Education Support (ES) staff to effectively support teaching and learning through targeted professional learning, modelling, and coaching, enabling consistent and high-quality delivery of small-group and one-to-one support for identified students during intervention sessions and the supported application phase of lessons. This will strengthen alignment between teacher instruction and ES practice, improve the precision of targeted support, and contribute to improved engagement and learning outcomes for priority students.

Continue the implementation of  VC 2.0 Mathematics curriculum into all planning documentatin,  continuing the work completed in 2025 via the Numeracy Leader. New explicit model for Numeracy will support  explicit teaching of mathematical concepts and routines to be completed by the end of Term 1. This includes using DET and VC 2.0 planning resources to ensure conceptual sequencing, consistent use of models and visuals, and targeted differentiation based on student readiness. Strengthen teacher capability in differentiation through targeted professional learning using DET resources and the explicit-teaching approach in the VTLM for VC 2.0

Reintroduce and embed structured peer observation and feedback cycles within team-based professional learning to strengthen differentiated practice, explicit teaching, and student engagement and learning growth. Aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model, the Teaching and Learning Specialist will establish and document agreed peer observation protocols, tools, and schedules. Peer observation cycles will be explicitly timetabled and fully operational by the end of Term 1. Evidence of implementation will include DET-aligned observation templates, completed feedback and reflection records, and documentation within PLC planning and review processes, ensuring peer observation is a consistent, accountable, and improvement-focused component of professional practice across the school.

Appoint a Data leader in Term 1 and build staff capability in effective data use through the implementation of the 2026 whole-school assessment schedule, establishing consistent and systematic approaches to data collection, analysis, and instructional decision-making. Schoolwide expectations for the use of formative assessment will be embedded to support point-of-need teaching, enabling teachers to monitor student progress, adjust instruction responsively, and align learning tasks with student readiness, ensuring teaching is consistently informed by evidence of learning.

Establish collaborative planning structures that prioritise differentiated curriculum design
Use PLCs and team-planning sessions to co-design learning sequences, differentiated tasks and success criteria, supported by moderation and shared analysis of student learning data.

Actively participate in the Network common Annual Implementation Plan (AIP) goal and Community of Practice within the Network to strengthen collaboration, build professional relationships, and leverage shared expertise. Through purposeful engagement in network meetings, school visits, and collaborative professional learning, the school will contribute to and draw on the collective knowledge of network schools, enabling a small school context to access broader expertise, share effective practice, and learn from high-performing schools. 

	[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	[bookmark: OLE_LINK3][bookmark: OLE_LINK4]Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	WPS Explicit Teaching Model implementation
Agreed instructional language and lesson structure confirmed in term 1
Baseline data on staff confidence and practice via staff survey conducted in term 1
Deliver whole-school PL sequence
PL 1: Why explicit teaching? (evidence, equity, VC 2.0 alignment)
PL 2: Lesson structure and modelling effective practice
PL 3: Differentiation, scaffolding and extension within explicit lessons
PL 4: Using formative assessment and feedback to adjust instruction

	 Learning specialist(s)
 Principal
	
	-1%

	Activity 2
	Provide and maintain the necessary classroom resources and environments to enable effective learning, including regulation spaces and classroom designs that reduce cognitive load, supported by consistent, whole-school agreed practices and frameworks. Consistency across classrooms will be strengthened through the ongoing implementation of agreed approaches and targeted professional learning in School-Wide Positive Behaviour Support (SWPBS), VTLM 2.0, and inclusive classroom practices, to create safe, predictable, and inclusive learning environments for all students.
	 Education support
 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 3
	Update unit and lesson planning templates to explicitly embed the school’s agreed explicit teaching lesson structure, requiring the clear articulation of learning intentions, success criteria, and differentiation strategies. Planning will be aligned to VC 2.0 progression points, agreed scope and sequences, and ARC resources and learning sequences, to ensure consistency, instructional clarity, and coherence in curriculum delivery across all classrooms.
	 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 4
	Create and appoint a PLC Leader role to drive effective Professional Learning Communities by developing a clear role description outlining responsibilities, expectations, and allocated time. The PLC Leader will be appointed by the end of Term 1 and will work in partnership with Learning Specialists to lead structured planning and reflection meetings. This will ensure PLCs maintain a strong instructional focus, use student learning evidence consistently, and prioritise actions that improve teaching quality and student outcomes. Time to be allocated through the meeting schedule for PLC to continue throughout each term.
	 PLC leaders
 School improvement team
 Learning specialist(s)
 Principal
	
	-1%

	Activity 5
	Define schoolwide formative assessment expectations and revise Assessment Schedule by end of semester 1 and establish a consistent, schoolwide approach by identifying and agreeing on a small set of core formative assessment tools, including entry and exit tickets, mini whiteboards, observation checklists, and annotated student work samples. 
Leadership and Learning Specialists agree on a clear definition aligned to:
DET formative assessment guidance
Victorian Teaching and Learning Model 2.0
Victorian Curriculum 2.0
Identify non-negotiable practices (e.g. learning intentions, success criteria, checks for understanding, feedback loops).
Identify core formative assessment tools to be used consistently throughout levels
	 School improvement team
 Numeracy leader
 Literacy leader
 Learning specialist(s)
	
	-1%

	Activity 6
	Embed clear and consistent assessment expectations within planning templates through alignment to VC 2.0 progressions by revising and mandating the use of common planning templates, providing targeted professional learning on formative assessment and common misconceptions, and using PLCs to moderate and review lesson plans. Teachers will be required to explicitly document formative assessment strategies, anticipated misconceptions, and planned point-of-need instructional responses within each lesson. Implementation will be monitored through PLC discussions, instructional walkthroughs, and leadership feedback to ensure consistency, fidelity, and improved responsiveness to student learning needs.
	 Learning specialist(s)
 Principal
 PLC leaders
 Teacher(s)
	
	-1%

	Activity 7
	Strengthen teachers’ use of formative assessment to inform responsive, point-of-need instruction through the use of demonstration lessons and co-teaching, with Learning Specialists modelling effective formative assessment strategies in classrooms. A Data Leader will be appointed to work alongside the PLC Leader and Principal to analyse student learning patterns, identify areas for improvement, and celebrate effective practice. This work will be reinforced through structured reflection and peer observation cycles, enabling teachers to observe how formative assessment is intentionally gathered, interpreted, and acted upon during lessons to improve instructional precision and student learning outcomes.
	 Data leader
 Learning specialist(s)
 PLC leaders
 School improvement team
	
	-1%

	Activity 8
	Strengthen the impact of Professional Learning Communities (PLCs) on student learning by formalising collaboration between PLC Leaders and Learning Specialists to drive consistent instructional practice and rigorous, data-informed decision-making. Learning Specialists will model effective teaching practices, support the analysis of student learning data to identify trends and priority needs, and guide PLC inquiry cycles. Scheduled planning and reflection meetings will be used to systematically review student evidence, evaluate the effectiveness of instructional strategies, and refine teaching approaches, ensuring consistency across teams and accelerating student learning growth.
	 PLC leaders
 Teacher(s)
	
	-1%

	Activity 9
	Expand the existing writing moderation process to include numeracy through the systematic use of student work samples and multiple sources of learning evidence to evaluate the impact of instruction and determine next instructional steps. The Numeracy Leader will work alongside PLC Leaders and Learning Specialists to lead and support structured numeracy moderation processes aligned to VC 2.0 progressions, including the selection of common tasks, analysis of student responses, identification of misconceptions, and calibration of teacher judgement. This work will strengthen consistency of assessment and instructional decision-making, improve the quality of numeracy teaching, and support data-informed adjustments to accelerate student learning growth.
	 Numeracy leader
 PLC leaders
 Learning specialist(s)
	
	-1%

	Activity 10
	Across the year, the Teaching and Learning Specialist will lead the documentation, implementation, and refinement of the WPS Explicit Teaching Model in partnership with Learning Specialists and school leadership. In Term 1, the model will be finalised and documented in alignment with VTLM and VC 2.0, with DET-aligned observation and feedback tools established and introduced to staff. Across Terms 2 and 3, the Teaching and Learning Specialist will model explicit teaching practices through demonstration lessons and lead structured peer observation and coaching cycles, supporting teachers to reflect on learning intentions, explicit modelling, guided practice, and differentiated independent tasks. Feedback will be informed by Rosenshine’s Principles of Instruction and used to strengthen consistency of practice, collaboration, and collective efficacy. In Term 4, the Teaching and Learning Specialist will review evidence of impact from observations, staff feedback, and student learning data to refine the model and ensure its sustainable implementation across the school.
	 Numeracy leader
 Literacy leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 11
	The Principal will actively lead the school’s participation in the Network common AIP goal and Community of Practice by establishing and maintaining strong professional relationships with network principals and leaders. This will include regular attendance at network meetings, participation in collaborative professional learning, and facilitation of school visits to observe and share effective practice. The Principal will identify opportunities for the school to both contribute expertise and access targeted support aligned to school priorities, ensuring learnings from the network are shared with staff and embedded into school improvement actions. This leadership will strengthen collaboration, build collective capacity, and support continuous improvement within the small school context.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 12
	Establish and document peer observation processes (Term 1)
The Teaching and Learning Specialist will develop, document, and communicate a clear peer observation framework aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model. This will include finalising observation tools, feedback and reflection templates, and clear expectations for participation. A schoolwide peer observation timetable will be developed and implemented, ensuring all teams are scheduled to participate and that the process is operational by the end of Term 1.

Task 2: Build staff capability through modelling and supported implementation (Terms 1–2)
The Teaching and Learning Specialist will model effective peer observation and feedback practices by facilitating initial observation cycles, including pre-observation briefings and post-observation reflective conversations. Support will be provided to teams to focus observations on explicit instruction, differentiation, and student engagement, using evidence from lessons and student work. Ongoing coaching and support will ensure consistent and high-quality implementation across teams.

Task 3: Monitor impact and embed continuous improvement (Terms 3–4)
The Teaching and Learning Specialist will collect and analyse evidence from observation records, PLC documentation, and staff feedback to evaluate the impact of peer observation on instructional practice. Findings will be shared with leadership and PLCs to identify strengths, address areas for improvement, and refine focus areas. This evidence-informed approach will support sustained improvement in teaching quality and contribute to improved student engagement and learning outcomes.
	 Learning specialist(s)
 Literacy leader
 Numeracy leader
 Teacher(s)
	
	-1%



	Goal 2
	Optimise well-being for all students.

	KIS 2.b
Responsive, tiered and contextualised approaches and strong relationships to support student learning, wellbeing and inclusion
	Develop, document and embed multi-tiered systems that enhance student well-being, engagement and inclusion.

	Actions
	Introduce and implement The Resilience Project as a whole-school wellbeing program to strengthen student resilience, emotional literacy, and positive coping strategies. The program will be embedded through targeted professional learning for staff, consistent classroom delivery aligned to the school’s wellbeing framework, and integration into planning and teaching practices. Ongoing monitoring through student voice, staff reflection, and wellbeing data will inform refinement of implementation and ensure the program supports student wellbeing, engagement, and learning across all year levels.

Develop, document, and embed a whole-school Multi-Tiered System of Supports (MTSS) for wellbeing and engagement that is grounded in the principles of Universal Design for Learning (UDL). The framework will clearly articulate Tier 1 universal practices that proactively support student wellbeing, engagement, and access through inclusive, UDL-aligned classroom design; Tier 2 targeted supports that provide additional scaffolds and adjustments for students requiring further support; and Tier 3 intensive interventions for students with complex needs. Alignment of MTSS and UDL will reduce barriers to learning, promote predictable and supportive environments, and ensure flexible pathways for engagement, representation, and expression. This integrated approach will strengthen early identification and response, clarify roles and responsibilities, and support consistent, inclusive practices that enhance student wellbeing, engagement, and inclusion across the school.

Develop and implement a structured small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies. This program will be delivered weekly and co-facilitated by the Mental Health and Wellbeing Leader and the ES Leader, using evidence-based practices that align with the Victorian Curriculum Personal and Social Capability outcomes (which emphasise students learning to interact constructively, regulate emotions, and develop positive relationships) and support social progression across contexts.


Strengthen collaborative planning structures to prioritise differentiated curriculum design using the principles of Universal Design for Learning (UDL), ensuring learning experiences are intentionally designed to be inclusive, accessible, and responsive to the diverse needs of all students. The application of UDL will enhance student inclusion and wellbeing by reducing barriers to learning, increasing engagement, and providing multiple means of representation, action, and expression for both neurotypical and neurodiverse learners across all year levels. Planning documentation will explicitly reflect UDL principles and inclusive practices, demonstrating how curriculum, pedagogy, and assessment are designed to support variability within classrooms and enable all students to access, participate in, and succeed in learning.

Implement the next phase of School-Wide Positive Behaviour Support (SWPBS) by developing and embedding a consistent, proactive yard duty behaviour support system to strengthen student wellbeing and engagement during break times. Building on the established behaviour matrix, positive acknowledgement system, and clear behaviour management processes, the school will design agreed yard duty expectations, response protocols, and documentation processes to ensure consistent supervision, timely response to behaviours, and positive reinforcement in the playground.

Principal morning tea program to continue in 2026.

Appointed Disability Inclusion coordinator to develop a role within the school that coordinates and provides documentation for students eligible for a Disability Inclusion profile. This coordinator will work closely with the Principal and teachers to identify, collate data and documentation to build profiles ready for submission.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	The school will deliver a structured, whole-school professional learning sequence focused on strengthening explicit teaching practices, differentiation, scaffolding, extension, and flexible grouping. Professional learning will be aligned to DET guidance, VTLM resources, and VC 2.0 exemplars to ensure consistency and clarity of practice. Learning Specialists will lead the delivery through a combination of professional learning sessions throught the school year, demonstration lessons, and in-class coaching, supporting teachers to translate learning into consistent, high-quality classroom practice.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 2
	Embed formative assessment as a consistent instructional practice across all classrooms through targeted leadership from Learning Specialists and the Mental Health Lead, supporting teachers to intentionally design and implement check-for-understanding routines within lessons. Learning Specialists will model and coach the use of formative strategies such as exit tickets, mini whiteboards, conferencing, and analysis of student work, while the Mental Health Lead will support practices that promote student voice, self-regulation, and reflective learning. Classroom observations, lesson planning, and PLC discussions will be used to monitor evidence of formative assessment and instructional adjustment, with a focus on enabling students to self-assess, articulate their learning progress, and identify clear next steps, strengthening both learning growth and student wellbeing.
	 Mental health and wellbeing leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 3
	Establish and Communicate a Whole-School MTSS Framework. Finalise a simple MTSS framework outlining Tier 1, Tier 2, and Tier 3 supports to ensure a consistent, coordinated approach to supporting student learning, wellbeing and engagement through a clearly defined Multi-Tiered System of Supports (MTSS).
Develop a clear MTSS framework outlining:
Tier 1: Universal classroom and school-wide supports
Tier 2: Targeted short-term interventions
Tier 3: Intensive, individualised supports
Define entry and exit criteria for each tier.
	 Disability inclusion coordinator
 School improvement team
 Principal
	
	-1%

	Activity 4
	Provide whole-school professional learning to build staff understanding of The Resilience Project, its evidence base, and its alignment with the school’s wellbeing and SWPBS frameworks. Clarify program expectations, language, and non-negotiables to ensure consistent implementation across all year levels.

Allocate budget and resources to support implementation, including access to program materials, lesson resources, and planning time. Map The Resilience Project lessons into wellbeing and classroom planning documentation to ensure regular, timetabled delivery across the school.

Support teachers to explicitly teach and reinforce resilience strategies through scheduled lessons and consistent language in classrooms. Learning Specialists and the Mental Health Lead will model lessons, support planning, and provide coaching to ensure high-quality delivery and alignment with inclusive classroom practices.

Integrate The Resilience Project with existing wellbeing, behaviour, and inclusion frameworks, including SWPBS and student support processes. Ensure consistent expectations and shared language are reinforced through assemblies, classroom routines, and student support conversations.

Use student voice, wellbeing data, classroom observations, and staff reflection to monitor implementation fidelity and impact. PLCs and leadership teams will regularly review evidence to identify successes, address challenges, and adjust supports to strengthen outcomes for student wellbeing and engagement.
	 Education support
 Mental health and wellbeing leader
	
	-1%

	Activity 5
	Small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies will require the development of sequenced curriculum of social skills lessons (e.g., communication, cooperation, conflict resolution, emotional regulation), developed collaboratively by the Mental Health and Wellbeing Leader, ES Leader, and teaching teams.
Explicit modelling, role-play, and guided practice with peer feedback to foster skills in real-life, school-based social situations.
Ongoing data collection (checklists, behavioural observations, self-reflection tools) to monitor individual progress and refine group focus.
Parent/carer communication and optional shared strategy sessions to encourage generalisation of skills beyond the group.
	 Principal
 Education support
 Learning specialist(s)
	
	-1%

	Activity 6
	The Mental Health and Wellbeing Leader will lead the development and implementation of a consistent yard duty behaviour support system aligned to SWPBS. This will include working with staff to define clear playground expectations, positive acknowledgement strategies, and agreed responses to common behaviours during break times. The Mental Health and Wellbeing Leader will develop and document yard duty protocols, including behaviour response flowcharts and recording processes, and ensure these are communicated and accessible to all staff. Mental Health and Wellbeing Leader will provide targeted professional learning and ongoing support for staff on effective playground supervision, proactive behaviour strategies, and consistent use of the system. Yard duty observations and staff feedback will be used to monitor implementation and identify areas for refinement. Behaviour data from the playground will be regularly reviewed to evaluate impact, inform adjustments, and ensure the system supports safe, inclusive, and predictable playground environments that promote student wellbeing and positive behaviour.
	 All staff
 Principal
 Learning specialist(s)
	
	-1%

	Activity 7
	The Principal will plan, schedule, and facilitate monthly morning tea sessions with identified students to strengthen relationships, promote student voice, and support wellbeing. This will include identifying students in consultation with the Mental Health and Wellbeing Leader and teaching staff, maintaining a regular schedule across the year, and creating a safe and informal space for connection and conversation. The Principal will document attendance, key themes, and follow-up actions to inform wellbeing support and monitor impact, ensuring the initiative is sustained and aligned with whole-school wellbeing goals.
	 Teacher(s)
 Principal
	
	-1%

	Activity 8
	The formal appointment of a Disability Inclusion Coordinator and establish a clear role description outlining responsibilities and expectations. This role is out of the classroom and time will be allocated for the Coordinator to work closely with the Principal and classroom teachers to identify students eligible for Disability Inclusion Profiles. Consistent processes will be developed for the collection, organisation and storage of relevant learning, wellbeing and adjustment data. Regular meetings will be scheduled to review documentation, monitor progress and prepare profiles for submission within required timeframes. Targeted professional learning will be provided to staff to build understanding of Disability Inclusion processes and requirements, ensuring consistent and effective implementation across the school.
	 Disability inclusion coordinator
 Principal
	
	-1%

	KIS 2.c
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Further develop staff capability to respond to learning and wellbeing needs of individuals and groups.

	Actions
	Strengthen targeted student support through the expansion of classroom Education Support (ES) staffing across all year levels to deliver Tier 2 and Tier 3 interventions. This will be supported by the formal establishment of a full-time ES Leader role responsible for the strategic timetabling and deployment of ES staff, coordination of intervention support, and induction, mentoring, and ongoing development of new and existing ES staff. This structured approach will improve consistency, precision, and quality of targeted intervention, strengthen alignment between teachers and ES practice, and support improved learning, wellbeing, and engagement outcomes for students requiring additional support.


Enhance the Prep transition program as a foundational Tier 1 universal support within the school’s Multi-Tiered System of Supports (MTSS) to strengthen student wellbeing, engagement, and inclusion from school entry. A designated Transition Leader will build and sustain strong relationships with local kindergartens through regular visits, shared planning, and information exchange to support continuity of learning and wellbeing. The Transition Leader will coordinate and deliver a comprehensive, year-long transition program for future Prep students, including structured transition sessions, family engagement opportunities, and targeted supports for children requiring additional assistance. This work will support early identification of student needs, promote smooth and positive transitions to school, and ensure young learners feel safe, connected, and ready to learn.

Strengthen teacher capability to implement consistent Tier 1 wellbeing and behaviour practices
Provide professional learning and coaching to ensure predictable routines, explicit expectations and positive classroom culture are embedded across all classrooms.

Develop and implement a whole-school Attendance Improvement Plan that embeds consistent processes for the early identification of students requiring additional wellbeing or engagement support. Attendance, behaviour and wellbeing data will be regularly monitored through departmental systems to identify emerging patterns of concern. This data will inform fortnightly student wellbeing meetings, where targeted interventions are activated in a timely manner. Departmental attendance resources, guidelines and support services will be utilised to strengthen staff capability, ensure consistent follow-up with families, and provide tiered supports aligned to student need. Establish consistent attendance tracking, follow-up processes and family engagement strategies to address emerging and chronic absenteeism.

Rebuild and embed schoolwide attendance monitoring and support systems

Strengthen student voice, leadership and participation to enhance belonging and engagement
Provide structured opportunities for student input into wellbeing priorities, school culture and behaviour expectations.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	Deliver and Monitor Targeted Tier 2 and Tier 3 Supports. Implement a small number of evidence-based academic and wellbeing interventions (e.g., phonics group, numeracy boost, SEL small groups). Case manage students requiring Tier 3 support and review progress regularly through SSGs.

	 Disability inclusion coordinator
 Education support
 Learning specialist(s)
	
	-1%

	Activity 2
	Implement regular, scheduled monitoring of attendance, behaviour, and wellbeing data to identify early warning signs of disengagement via the Data Leader. Clear thresholds and triggers need to be set by SIT to  be defined and communicated to staff. Student wellbeing meetings will be held routinely to review data, prioritise students requiring support, and document agreed actions, ensuring early and proactive intervention. Provide clear guidance and professional learning for staff on attendance expectations, referral pathways, and follow-up processes. Agreed attendance procedures will be embedded into school documentation and used consistently by teachers and leaders, building staff confidence in identifying concerns, initiating referrals, and recording actions within school systems.

	 Mental health and wellbeing leader
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 3
	The school will implement the Attitudes to School Survey (AToSS) through structured small-group sessions for students in Years 4–6 to ensure students clearly understand the purpose and questions of the survey and can respond accurately and confidently. The Mental Health and Wellbeing Leader, in collaboration with classroom teachers and Education Support staff, will facilitate these sessions to support student voice and data reliability. In parallel, The Resilience Project wellbeing surveys will be administered across the school to gather complementary wellbeing data. Survey processes will be clearly communicated to students and staff, and results will be analysed by leadership and PLCs to identify trends, inform targeted supports, and guide whole-school wellbeing planning and improvement actions.
	 Principal
 Teacher(s)
 Data leader
 Learning specialist(s)
	
	-1%

	Activity 4
	To build students’ resilience, emotional literacy and wellbeing through consistent implementation of The Resilience Project (TRP) across the school. 
Provide an introductory professional learning session on TRP principles (GEM: Gratitude, Empathy, Mindfulness). Ensure all staff have access to TRP resources and understand expectations.
Model short, age-appropriate wellbeing activities during staff meetings sequentially as the school moves through the programs stages.
	 All staff
	
	-1%

	Activity 5
	Establish and embed a full-time Education Support (ES) Leader role to coordinate and strengthen Tier 2 and Tier 3 intervention across all year levels. This task will include developing a clear role description outlining responsibilities for ES staff timetabling, coordination of targeted intervention, induction and ongoing development of ES staff, and alignment with classroom and intervention programs. The ES Leader will be appointed and included as a member of the School Improvement Team to ensure ES practice is aligned with whole-school priorities, data-informed decision-making, and continuous improvement in student learning and wellbeing outcomes.
	 School improvement team
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 6
	Develop and implement targeted attendance support plans for identified students, with a strong focus on purposeful family engagement. Communication with families will be timely, supportive, and documented, with strategies tailored to address the underlying causes of absenteeism. Attendance data will be reviewed regularly to monitor impact, adjust supports, and ensure sustained improvement in student attendance, engagement, and wellbeing.
	 Data leader
 Learning specialist(s)
 Principal
 Teacher(s)
	
	-1%

	Activity 7
	Develop and endorse a clear role description for the Transition Leader outlining responsibilities for coordinating transition processes, building partnerships with local kindergartens, and supporting early identification of student needs. The Transition Leader will work in consultation with the Mental Health and Wellbeing Leader  to ensure the year is mapped out for transition visits and programs throughout term 2 - 4 alignment with whole-school wellbeing, inclusion policy.  Build relationships, share information, and strengthen continuity of learning and wellbeing practices. The Transition Leader will collaborate/meet with early childhood educators to understand student needs, gather relevant information, and align transition supports, reporting progress to the School Improvement Team. Establish clear communication processes with families, including information sessions, transition resources, and opportunities for engagement and feedback. 
	 Curriculum co-ordinator (s)
 Mental health and wellbeing leader
 Principal
	
	-1%

	Activity 8
	SIT team to undertake the following in managing and tracking attendance at school.	
* Monitor student attendance at a whole-school, cohort and individual level.
•	Identify vulnerable students who require additional monitoring. Absences may be more of a concern when considering other vulnerabilities and the student’s learning progress. Earlier absence thresholds may indicate a need for support if the student is already at greater risk of disengaging. 
•	Build staff awareness on how to manage students absent for cultural reasons (such as Sorry Business) 
•	Create innovative ways to share overall school attendance and student-level data with wider teaching staff, for example, creating data walls in the staff room. 

	 School improvement team
	
	-1%
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Mid-year monitoring


	Goal 1
	Optimise the learning growth and achievement of every student.

	KIS 1.b
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Build and embed differentiation that enables, challenges and extends a diverse range of learners into teacher practice.

	Actions
	Implement evidence-based reading and writing instruction aligned with the school’s explicit-teaching model and supported by VC 2.0 Literacy progressions. Continue to embed the Little Learners Love Literacy phonics program across Prep–2 through consistent, daily implementation of explicit phonics instruction and supported application within literacy lessons, while building teacher capacity through targeted professional learning, coaching, and collaborative planning to strengthen instructional consistency, fidelity of practice, and student literacy outcomes.

Enhanced reflective practice through structured peer observation and feedback cycles, guided by DET resources and centred on the consistent implementation of an explicit teaching model. Teachers observe and reflect on the use of clear learning intentions, explicit modelling, guided practice, and differentiated independent tasks, supporting the adoption of high-impact instructional strategies and strengthening collaboration, collective efficacy, and shared expectations for quality teaching across the school. This approach is supported by Rosenshine’s Principles of Instruction, which highlight that “effective teachers provide clear, explicit instruction and extensive guided practice before students work independently” (Rosenshine, 2012). In partnership with the Learning Specialists, finalise and document our WPS Explicit Teaching Model aligned with VTLM and VC 2.0.

Build the capacity of classroom Education Support (ES) staff to effectively support teaching and learning through targeted professional learning, modelling, and coaching, enabling consistent and high-quality delivery of small-group and one-to-one support for identified students during intervention sessions and the supported application phase of lessons. This will strengthen alignment between teacher instruction and ES practice, improve the precision of targeted support, and contribute to improved engagement and learning outcomes for priority students.

Continue the implementation of  VC 2.0 Mathematics curriculum into all planning documentatin,  continuing the work completed in 2025 via the Numeracy Leader. New explicit model for Numeracy will support  explicit teaching of mathematical concepts and routines to be completed by the end of Term 1. This includes using DET and VC 2.0 planning resources to ensure conceptual sequencing, consistent use of models and visuals, and targeted differentiation based on student readiness. Strengthen teacher capability in differentiation through targeted professional learning using DET resources and the explicit-teaching approach in the VTLM for VC 2.0

Reintroduce and embed structured peer observation and feedback cycles within team-based professional learning to strengthen differentiated practice, explicit teaching, and student engagement and learning growth. Aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model, the Teaching and Learning Specialist will establish and document agreed peer observation protocols, tools, and schedules. Peer observation cycles will be explicitly timetabled and fully operational by the end of Term 1. Evidence of implementation will include DET-aligned observation templates, completed feedback and reflection records, and documentation within PLC planning and review processes, ensuring peer observation is a consistent, accountable, and improvement-focused component of professional practice across the school.

Appoint a Data leader in Term 1 and build staff capability in effective data use through the implementation of the 2026 whole-school assessment schedule, establishing consistent and systematic approaches to data collection, analysis, and instructional decision-making. Schoolwide expectations for the use of formative assessment will be embedded to support point-of-need teaching, enabling teachers to monitor student progress, adjust instruction responsively, and align learning tasks with student readiness, ensuring teaching is consistently informed by evidence of learning.

Establish collaborative planning structures that prioritise differentiated curriculum design
Use PLCs and team-planning sessions to co-design learning sequences, differentiated tasks and success criteria, supported by moderation and shared analysis of student learning data.

Actively participate in the Network common Annual Implementation Plan (AIP) goal and Community of Practice within the Network to strengthen collaboration, build professional relationships, and leverage shared expertise. Through purposeful engagement in network meetings, school visits, and collaborative professional learning, the school will contribute to and draw on the collective knowledge of network schools, enabling a small school context to access broader expertise, share effective practice, and learn from high-performing schools. 

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	WPS Explicit Teaching Model implementation
Agreed instructional language and lesson structure confirmed in term 1
Baseline data on staff confidence and practice via staff survey conducted in term 1
Deliver whole-school PL sequence
PL 1: Why explicit teaching? (evidence, equity, VC 2.0 alignment)
PL 2: Lesson structure and modelling effective practice
PL 3: Differentiation, scaffolding and extension within explicit lessons
PL 4: Using formative assessment and feedback to adjust instruction

	 Learning specialist(s)
 Principal
	
	-1%

	Activity 2
	Provide and maintain the necessary classroom resources and environments to enable effective learning, including regulation spaces and classroom designs that reduce cognitive load, supported by consistent, whole-school agreed practices and frameworks. Consistency across classrooms will be strengthened through the ongoing implementation of agreed approaches and targeted professional learning in School-Wide Positive Behaviour Support (SWPBS), VTLM 2.0, and inclusive classroom practices, to create safe, predictable, and inclusive learning environments for all students.
	 Education support
 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 3
	Update unit and lesson planning templates to explicitly embed the school’s agreed explicit teaching lesson structure, requiring the clear articulation of learning intentions, success criteria, and differentiation strategies. Planning will be aligned to VC 2.0 progression points, agreed scope and sequences, and ARC resources and learning sequences, to ensure consistency, instructional clarity, and coherence in curriculum delivery across all classrooms.
	 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 4
	Create and appoint a PLC Leader role to drive effective Professional Learning Communities by developing a clear role description outlining responsibilities, expectations, and allocated time. The PLC Leader will be appointed by the end of Term 1 and will work in partnership with Learning Specialists to lead structured planning and reflection meetings. This will ensure PLCs maintain a strong instructional focus, use student learning evidence consistently, and prioritise actions that improve teaching quality and student outcomes. Time to be allocated through the meeting schedule for PLC to continue throughout each term.
	 PLC leaders
 School improvement team
 Learning specialist(s)
 Principal
	
	-1%

	Activity 5
	Define schoolwide formative assessment expectations and revise Assessment Schedule by end of semester 1 and establish a consistent, schoolwide approach by identifying and agreeing on a small set of core formative assessment tools, including entry and exit tickets, mini whiteboards, observation checklists, and annotated student work samples. 
Leadership and Learning Specialists agree on a clear definition aligned to:
DET formative assessment guidance
Victorian Teaching and Learning Model 2.0
Victorian Curriculum 2.0
Identify non-negotiable practices (e.g. learning intentions, success criteria, checks for understanding, feedback loops).
Identify core formative assessment tools to be used consistently throughout levels
	 School improvement team
 Numeracy leader
 Literacy leader
 Learning specialist(s)
	
	-1%

	Activity 6
	Embed clear and consistent assessment expectations within planning templates through alignment to VC 2.0 progressions by revising and mandating the use of common planning templates, providing targeted professional learning on formative assessment and common misconceptions, and using PLCs to moderate and review lesson plans. Teachers will be required to explicitly document formative assessment strategies, anticipated misconceptions, and planned point-of-need instructional responses within each lesson. Implementation will be monitored through PLC discussions, instructional walkthroughs, and leadership feedback to ensure consistency, fidelity, and improved responsiveness to student learning needs.
	 Learning specialist(s)
 Principal
 PLC leaders
 Teacher(s)
	
	-1%

	Activity 7
	Strengthen teachers’ use of formative assessment to inform responsive, point-of-need instruction through the use of demonstration lessons and co-teaching, with Learning Specialists modelling effective formative assessment strategies in classrooms. A Data Leader will be appointed to work alongside the PLC Leader and Principal to analyse student learning patterns, identify areas for improvement, and celebrate effective practice. This work will be reinforced through structured reflection and peer observation cycles, enabling teachers to observe how formative assessment is intentionally gathered, interpreted, and acted upon during lessons to improve instructional precision and student learning outcomes.
	 Data leader
 Learning specialist(s)
 PLC leaders
 School improvement team
	
	-1%

	Activity 8
	Strengthen the impact of Professional Learning Communities (PLCs) on student learning by formalising collaboration between PLC Leaders and Learning Specialists to drive consistent instructional practice and rigorous, data-informed decision-making. Learning Specialists will model effective teaching practices, support the analysis of student learning data to identify trends and priority needs, and guide PLC inquiry cycles. Scheduled planning and reflection meetings will be used to systematically review student evidence, evaluate the effectiveness of instructional strategies, and refine teaching approaches, ensuring consistency across teams and accelerating student learning growth.
	 PLC leaders
 Teacher(s)
	
	-1%

	Activity 9
	Expand the existing writing moderation process to include numeracy through the systematic use of student work samples and multiple sources of learning evidence to evaluate the impact of instruction and determine next instructional steps. The Numeracy Leader will work alongside PLC Leaders and Learning Specialists to lead and support structured numeracy moderation processes aligned to VC 2.0 progressions, including the selection of common tasks, analysis of student responses, identification of misconceptions, and calibration of teacher judgement. This work will strengthen consistency of assessment and instructional decision-making, improve the quality of numeracy teaching, and support data-informed adjustments to accelerate student learning growth.
	 Numeracy leader
 PLC leaders
 Learning specialist(s)
	
	-1%

	Activity 10
	Across the year, the Teaching and Learning Specialist will lead the documentation, implementation, and refinement of the WPS Explicit Teaching Model in partnership with Learning Specialists and school leadership. In Term 1, the model will be finalised and documented in alignment with VTLM and VC 2.0, with DET-aligned observation and feedback tools established and introduced to staff. Across Terms 2 and 3, the Teaching and Learning Specialist will model explicit teaching practices through demonstration lessons and lead structured peer observation and coaching cycles, supporting teachers to reflect on learning intentions, explicit modelling, guided practice, and differentiated independent tasks. Feedback will be informed by Rosenshine’s Principles of Instruction and used to strengthen consistency of practice, collaboration, and collective efficacy. In Term 4, the Teaching and Learning Specialist will review evidence of impact from observations, staff feedback, and student learning data to refine the model and ensure its sustainable implementation across the school.
	 Numeracy leader
 Literacy leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 11
	The Principal will actively lead the school’s participation in the Network common AIP goal and Community of Practice by establishing and maintaining strong professional relationships with network principals and leaders. This will include regular attendance at network meetings, participation in collaborative professional learning, and facilitation of school visits to observe and share effective practice. The Principal will identify opportunities for the school to both contribute expertise and access targeted support aligned to school priorities, ensuring learnings from the network are shared with staff and embedded into school improvement actions. This leadership will strengthen collaboration, build collective capacity, and support continuous improvement within the small school context.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 12
	Establish and document peer observation processes (Term 1)
The Teaching and Learning Specialist will develop, document, and communicate a clear peer observation framework aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model. This will include finalising observation tools, feedback and reflection templates, and clear expectations for participation. A schoolwide peer observation timetable will be developed and implemented, ensuring all teams are scheduled to participate and that the process is operational by the end of Term 1.

Task 2: Build staff capability through modelling and supported implementation (Terms 1–2)
The Teaching and Learning Specialist will model effective peer observation and feedback practices by facilitating initial observation cycles, including pre-observation briefings and post-observation reflective conversations. Support will be provided to teams to focus observations on explicit instruction, differentiation, and student engagement, using evidence from lessons and student work. Ongoing coaching and support will ensure consistent and high-quality implementation across teams.

Task 3: Monitor impact and embed continuous improvement (Terms 3–4)
The Teaching and Learning Specialist will collect and analyse evidence from observation records, PLC documentation, and staff feedback to evaluate the impact of peer observation on instructional practice. Findings will be shared with leadership and PLCs to identify strengths, address areas for improvement, and refine focus areas. This evidence-informed approach will support sustained improvement in teaching quality and contribute to improved student engagement and learning outcomes.
	 Learning specialist(s)
 Literacy leader
 Numeracy leader
 Teacher(s)
	
	-1%



	Goal 2
	Optimise well-being for all students.

	KIS 2.b
Responsive, tiered and contextualised approaches and strong relationships to support student learning, wellbeing and inclusion
	Develop, document and embed multi-tiered systems that enhance student well-being, engagement and inclusion.

	Actions
	Introduce and implement The Resilience Project as a whole-school wellbeing program to strengthen student resilience, emotional literacy, and positive coping strategies. The program will be embedded through targeted professional learning for staff, consistent classroom delivery aligned to the school’s wellbeing framework, and integration into planning and teaching practices. Ongoing monitoring through student voice, staff reflection, and wellbeing data will inform refinement of implementation and ensure the program supports student wellbeing, engagement, and learning across all year levels.

Develop, document, and embed a whole-school Multi-Tiered System of Supports (MTSS) for wellbeing and engagement that is grounded in the principles of Universal Design for Learning (UDL). The framework will clearly articulate Tier 1 universal practices that proactively support student wellbeing, engagement, and access through inclusive, UDL-aligned classroom design; Tier 2 targeted supports that provide additional scaffolds and adjustments for students requiring further support; and Tier 3 intensive interventions for students with complex needs. Alignment of MTSS and UDL will reduce barriers to learning, promote predictable and supportive environments, and ensure flexible pathways for engagement, representation, and expression. This integrated approach will strengthen early identification and response, clarify roles and responsibilities, and support consistent, inclusive practices that enhance student wellbeing, engagement, and inclusion across the school.

Develop and implement a structured small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies. This program will be delivered weekly and co-facilitated by the Mental Health and Wellbeing Leader and the ES Leader, using evidence-based practices that align with the Victorian Curriculum Personal and Social Capability outcomes (which emphasise students learning to interact constructively, regulate emotions, and develop positive relationships) and support social progression across contexts.


Strengthen collaborative planning structures to prioritise differentiated curriculum design using the principles of Universal Design for Learning (UDL), ensuring learning experiences are intentionally designed to be inclusive, accessible, and responsive to the diverse needs of all students. The application of UDL will enhance student inclusion and wellbeing by reducing barriers to learning, increasing engagement, and providing multiple means of representation, action, and expression for both neurotypical and neurodiverse learners across all year levels. Planning documentation will explicitly reflect UDL principles and inclusive practices, demonstrating how curriculum, pedagogy, and assessment are designed to support variability within classrooms and enable all students to access, participate in, and succeed in learning.

Implement the next phase of School-Wide Positive Behaviour Support (SWPBS) by developing and embedding a consistent, proactive yard duty behaviour support system to strengthen student wellbeing and engagement during break times. Building on the established behaviour matrix, positive acknowledgement system, and clear behaviour management processes, the school will design agreed yard duty expectations, response protocols, and documentation processes to ensure consistent supervision, timely response to behaviours, and positive reinforcement in the playground.

Principal morning tea program to continue in 2026.

Appointed Disability Inclusion coordinator to develop a role within the school that coordinates and provides documentation for students eligible for a Disability Inclusion profile. This coordinator will work closely with the Principal and teachers to identify, collate data and documentation to build profiles ready for submission.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	The school will deliver a structured, whole-school professional learning sequence focused on strengthening explicit teaching practices, differentiation, scaffolding, extension, and flexible grouping. Professional learning will be aligned to DET guidance, VTLM resources, and VC 2.0 exemplars to ensure consistency and clarity of practice. Learning Specialists will lead the delivery through a combination of professional learning sessions throught the school year, demonstration lessons, and in-class coaching, supporting teachers to translate learning into consistent, high-quality classroom practice.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 2
	Embed formative assessment as a consistent instructional practice across all classrooms through targeted leadership from Learning Specialists and the Mental Health Lead, supporting teachers to intentionally design and implement check-for-understanding routines within lessons. Learning Specialists will model and coach the use of formative strategies such as exit tickets, mini whiteboards, conferencing, and analysis of student work, while the Mental Health Lead will support practices that promote student voice, self-regulation, and reflective learning. Classroom observations, lesson planning, and PLC discussions will be used to monitor evidence of formative assessment and instructional adjustment, with a focus on enabling students to self-assess, articulate their learning progress, and identify clear next steps, strengthening both learning growth and student wellbeing.
	 Mental health and wellbeing leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 3
	Establish and Communicate a Whole-School MTSS Framework. Finalise a simple MTSS framework outlining Tier 1, Tier 2, and Tier 3 supports to ensure a consistent, coordinated approach to supporting student learning, wellbeing and engagement through a clearly defined Multi-Tiered System of Supports (MTSS).
Develop a clear MTSS framework outlining:
Tier 1: Universal classroom and school-wide supports
Tier 2: Targeted short-term interventions
Tier 3: Intensive, individualised supports
Define entry and exit criteria for each tier.
	 Disability inclusion coordinator
 School improvement team
 Principal
	
	-1%

	Activity 4
	Provide whole-school professional learning to build staff understanding of The Resilience Project, its evidence base, and its alignment with the school’s wellbeing and SWPBS frameworks. Clarify program expectations, language, and non-negotiables to ensure consistent implementation across all year levels.

Allocate budget and resources to support implementation, including access to program materials, lesson resources, and planning time. Map The Resilience Project lessons into wellbeing and classroom planning documentation to ensure regular, timetabled delivery across the school.

Support teachers to explicitly teach and reinforce resilience strategies through scheduled lessons and consistent language in classrooms. Learning Specialists and the Mental Health Lead will model lessons, support planning, and provide coaching to ensure high-quality delivery and alignment with inclusive classroom practices.

Integrate The Resilience Project with existing wellbeing, behaviour, and inclusion frameworks, including SWPBS and student support processes. Ensure consistent expectations and shared language are reinforced through assemblies, classroom routines, and student support conversations.

Use student voice, wellbeing data, classroom observations, and staff reflection to monitor implementation fidelity and impact. PLCs and leadership teams will regularly review evidence to identify successes, address challenges, and adjust supports to strengthen outcomes for student wellbeing and engagement.
	 Education support
 Mental health and wellbeing leader
	
	-1%

	Activity 5
	Small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies will require the development of sequenced curriculum of social skills lessons (e.g., communication, cooperation, conflict resolution, emotional regulation), developed collaboratively by the Mental Health and Wellbeing Leader, ES Leader, and teaching teams.
Explicit modelling, role-play, and guided practice with peer feedback to foster skills in real-life, school-based social situations.
Ongoing data collection (checklists, behavioural observations, self-reflection tools) to monitor individual progress and refine group focus.
Parent/carer communication and optional shared strategy sessions to encourage generalisation of skills beyond the group.
	 Principal
 Education support
 Learning specialist(s)
	
	-1%

	Activity 6
	The Mental Health and Wellbeing Leader will lead the development and implementation of a consistent yard duty behaviour support system aligned to SWPBS. This will include working with staff to define clear playground expectations, positive acknowledgement strategies, and agreed responses to common behaviours during break times. The Mental Health and Wellbeing Leader will develop and document yard duty protocols, including behaviour response flowcharts and recording processes, and ensure these are communicated and accessible to all staff. Mental Health and Wellbeing Leader will provide targeted professional learning and ongoing support for staff on effective playground supervision, proactive behaviour strategies, and consistent use of the system. Yard duty observations and staff feedback will be used to monitor implementation and identify areas for refinement. Behaviour data from the playground will be regularly reviewed to evaluate impact, inform adjustments, and ensure the system supports safe, inclusive, and predictable playground environments that promote student wellbeing and positive behaviour.
	 All staff
 Principal
 Learning specialist(s)
	
	-1%

	Activity 7
	The Principal will plan, schedule, and facilitate monthly morning tea sessions with identified students to strengthen relationships, promote student voice, and support wellbeing. This will include identifying students in consultation with the Mental Health and Wellbeing Leader and teaching staff, maintaining a regular schedule across the year, and creating a safe and informal space for connection and conversation. The Principal will document attendance, key themes, and follow-up actions to inform wellbeing support and monitor impact, ensuring the initiative is sustained and aligned with whole-school wellbeing goals.
	 Teacher(s)
 Principal
	
	-1%

	Activity 8
	The formal appointment of a Disability Inclusion Coordinator and establish a clear role description outlining responsibilities and expectations. This role is out of the classroom and time will be allocated for the Coordinator to work closely with the Principal and classroom teachers to identify students eligible for Disability Inclusion Profiles. Consistent processes will be developed for the collection, organisation and storage of relevant learning, wellbeing and adjustment data. Regular meetings will be scheduled to review documentation, monitor progress and prepare profiles for submission within required timeframes. Targeted professional learning will be provided to staff to build understanding of Disability Inclusion processes and requirements, ensuring consistent and effective implementation across the school.
	 Disability inclusion coordinator
 Principal
	
	-1%

	KIS 2.c
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Further develop staff capability to respond to learning and wellbeing needs of individuals and groups.

	Actions
	Strengthen targeted student support through the expansion of classroom Education Support (ES) staffing across all year levels to deliver Tier 2 and Tier 3 interventions. This will be supported by the formal establishment of a full-time ES Leader role responsible for the strategic timetabling and deployment of ES staff, coordination of intervention support, and induction, mentoring, and ongoing development of new and existing ES staff. This structured approach will improve consistency, precision, and quality of targeted intervention, strengthen alignment between teachers and ES practice, and support improved learning, wellbeing, and engagement outcomes for students requiring additional support.


Enhance the Prep transition program as a foundational Tier 1 universal support within the school’s Multi-Tiered System of Supports (MTSS) to strengthen student wellbeing, engagement, and inclusion from school entry. A designated Transition Leader will build and sustain strong relationships with local kindergartens through regular visits, shared planning, and information exchange to support continuity of learning and wellbeing. The Transition Leader will coordinate and deliver a comprehensive, year-long transition program for future Prep students, including structured transition sessions, family engagement opportunities, and targeted supports for children requiring additional assistance. This work will support early identification of student needs, promote smooth and positive transitions to school, and ensure young learners feel safe, connected, and ready to learn.

Strengthen teacher capability to implement consistent Tier 1 wellbeing and behaviour practices
Provide professional learning and coaching to ensure predictable routines, explicit expectations and positive classroom culture are embedded across all classrooms.

Develop and implement a whole-school Attendance Improvement Plan that embeds consistent processes for the early identification of students requiring additional wellbeing or engagement support. Attendance, behaviour and wellbeing data will be regularly monitored through departmental systems to identify emerging patterns of concern. This data will inform fortnightly student wellbeing meetings, where targeted interventions are activated in a timely manner. Departmental attendance resources, guidelines and support services will be utilised to strengthen staff capability, ensure consistent follow-up with families, and provide tiered supports aligned to student need. Establish consistent attendance tracking, follow-up processes and family engagement strategies to address emerging and chronic absenteeism.

Rebuild and embed schoolwide attendance monitoring and support systems

Strengthen student voice, leadership and participation to enhance belonging and engagement
Provide structured opportunities for student input into wellbeing priorities, school culture and behaviour expectations.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	Deliver and Monitor Targeted Tier 2 and Tier 3 Supports. Implement a small number of evidence-based academic and wellbeing interventions (e.g., phonics group, numeracy boost, SEL small groups). Case manage students requiring Tier 3 support and review progress regularly through SSGs.

	 Disability inclusion coordinator
 Education support
 Learning specialist(s)
	
	-1%

	Activity 2
	Implement regular, scheduled monitoring of attendance, behaviour, and wellbeing data to identify early warning signs of disengagement via the Data Leader. Clear thresholds and triggers need to be set by SIT to  be defined and communicated to staff. Student wellbeing meetings will be held routinely to review data, prioritise students requiring support, and document agreed actions, ensuring early and proactive intervention. Provide clear guidance and professional learning for staff on attendance expectations, referral pathways, and follow-up processes. Agreed attendance procedures will be embedded into school documentation and used consistently by teachers and leaders, building staff confidence in identifying concerns, initiating referrals, and recording actions within school systems.

	 Mental health and wellbeing leader
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 3
	The school will implement the Attitudes to School Survey (AToSS) through structured small-group sessions for students in Years 4–6 to ensure students clearly understand the purpose and questions of the survey and can respond accurately and confidently. The Mental Health and Wellbeing Leader, in collaboration with classroom teachers and Education Support staff, will facilitate these sessions to support student voice and data reliability. In parallel, The Resilience Project wellbeing surveys will be administered across the school to gather complementary wellbeing data. Survey processes will be clearly communicated to students and staff, and results will be analysed by leadership and PLCs to identify trends, inform targeted supports, and guide whole-school wellbeing planning and improvement actions.
	 Principal
 Teacher(s)
 Data leader
 Learning specialist(s)
	
	-1%

	Activity 4
	To build students’ resilience, emotional literacy and wellbeing through consistent implementation of The Resilience Project (TRP) across the school. 
Provide an introductory professional learning session on TRP principles (GEM: Gratitude, Empathy, Mindfulness). Ensure all staff have access to TRP resources and understand expectations.
Model short, age-appropriate wellbeing activities during staff meetings sequentially as the school moves through the programs stages.
	 All staff
	
	-1%

	Activity 5
	Establish and embed a full-time Education Support (ES) Leader role to coordinate and strengthen Tier 2 and Tier 3 intervention across all year levels. This task will include developing a clear role description outlining responsibilities for ES staff timetabling, coordination of targeted intervention, induction and ongoing development of ES staff, and alignment with classroom and intervention programs. The ES Leader will be appointed and included as a member of the School Improvement Team to ensure ES practice is aligned with whole-school priorities, data-informed decision-making, and continuous improvement in student learning and wellbeing outcomes.
	 School improvement team
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 6
	Develop and implement targeted attendance support plans for identified students, with a strong focus on purposeful family engagement. Communication with families will be timely, supportive, and documented, with strategies tailored to address the underlying causes of absenteeism. Attendance data will be reviewed regularly to monitor impact, adjust supports, and ensure sustained improvement in student attendance, engagement, and wellbeing.
	 Data leader
 Learning specialist(s)
 Principal
 Teacher(s)
	
	-1%

	Activity 7
	Develop and endorse a clear role description for the Transition Leader outlining responsibilities for coordinating transition processes, building partnerships with local kindergartens, and supporting early identification of student needs. The Transition Leader will work in consultation with the Mental Health and Wellbeing Leader  to ensure the year is mapped out for transition visits and programs throughout term 2 - 4 alignment with whole-school wellbeing, inclusion policy.  Build relationships, share information, and strengthen continuity of learning and wellbeing practices. The Transition Leader will collaborate/meet with early childhood educators to understand student needs, gather relevant information, and align transition supports, reporting progress to the School Improvement Team. Establish clear communication processes with families, including information sessions, transition resources, and opportunities for engagement and feedback. 
	 Curriculum co-ordinator (s)
 Mental health and wellbeing leader
 Principal
	
	-1%

	Activity 8
	SIT team to undertake the following in managing and tracking attendance at school.	
* Monitor student attendance at a whole-school, cohort and individual level.
•	Identify vulnerable students who require additional monitoring. Absences may be more of a concern when considering other vulnerabilities and the student’s learning progress. Earlier absence thresholds may indicate a need for support if the student is already at greater risk of disengaging. 
•	Build staff awareness on how to manage students absent for cultural reasons (such as Sorry Business) 
•	Create innovative ways to share overall school attendance and student-level data with wider teaching staff, for example, creating data walls in the staff room. 

	 School improvement team
	
	-1%
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Term 3 monitoring (optional)


	Goal 1
	Optimise the learning growth and achievement of every student.

	KIS 1.b
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Build and embed differentiation that enables, challenges and extends a diverse range of learners into teacher practice.

	Actions
	Implement evidence-based reading and writing instruction aligned with the school’s explicit-teaching model and supported by VC 2.0 Literacy progressions. Continue to embed the Little Learners Love Literacy phonics program across Prep–2 through consistent, daily implementation of explicit phonics instruction and supported application within literacy lessons, while building teacher capacity through targeted professional learning, coaching, and collaborative planning to strengthen instructional consistency, fidelity of practice, and student literacy outcomes.

Enhanced reflective practice through structured peer observation and feedback cycles, guided by DET resources and centred on the consistent implementation of an explicit teaching model. Teachers observe and reflect on the use of clear learning intentions, explicit modelling, guided practice, and differentiated independent tasks, supporting the adoption of high-impact instructional strategies and strengthening collaboration, collective efficacy, and shared expectations for quality teaching across the school. This approach is supported by Rosenshine’s Principles of Instruction, which highlight that “effective teachers provide clear, explicit instruction and extensive guided practice before students work independently” (Rosenshine, 2012). In partnership with the Learning Specialists, finalise and document our WPS Explicit Teaching Model aligned with VTLM and VC 2.0.

Build the capacity of classroom Education Support (ES) staff to effectively support teaching and learning through targeted professional learning, modelling, and coaching, enabling consistent and high-quality delivery of small-group and one-to-one support for identified students during intervention sessions and the supported application phase of lessons. This will strengthen alignment between teacher instruction and ES practice, improve the precision of targeted support, and contribute to improved engagement and learning outcomes for priority students.

Continue the implementation of  VC 2.0 Mathematics curriculum into all planning documentatin,  continuing the work completed in 2025 via the Numeracy Leader. New explicit model for Numeracy will support  explicit teaching of mathematical concepts and routines to be completed by the end of Term 1. This includes using DET and VC 2.0 planning resources to ensure conceptual sequencing, consistent use of models and visuals, and targeted differentiation based on student readiness. Strengthen teacher capability in differentiation through targeted professional learning using DET resources and the explicit-teaching approach in the VTLM for VC 2.0

Reintroduce and embed structured peer observation and feedback cycles within team-based professional learning to strengthen differentiated practice, explicit teaching, and student engagement and learning growth. Aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model, the Teaching and Learning Specialist will establish and document agreed peer observation protocols, tools, and schedules. Peer observation cycles will be explicitly timetabled and fully operational by the end of Term 1. Evidence of implementation will include DET-aligned observation templates, completed feedback and reflection records, and documentation within PLC planning and review processes, ensuring peer observation is a consistent, accountable, and improvement-focused component of professional practice across the school.

Appoint a Data leader in Term 1 and build staff capability in effective data use through the implementation of the 2026 whole-school assessment schedule, establishing consistent and systematic approaches to data collection, analysis, and instructional decision-making. Schoolwide expectations for the use of formative assessment will be embedded to support point-of-need teaching, enabling teachers to monitor student progress, adjust instruction responsively, and align learning tasks with student readiness, ensuring teaching is consistently informed by evidence of learning.

Establish collaborative planning structures that prioritise differentiated curriculum design
Use PLCs and team-planning sessions to co-design learning sequences, differentiated tasks and success criteria, supported by moderation and shared analysis of student learning data.

Actively participate in the Network common Annual Implementation Plan (AIP) goal and Community of Practice within the Network to strengthen collaboration, build professional relationships, and leverage shared expertise. Through purposeful engagement in network meetings, school visits, and collaborative professional learning, the school will contribute to and draw on the collective knowledge of network schools, enabling a small school context to access broader expertise, share effective practice, and learn from high-performing schools. 

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	WPS Explicit Teaching Model implementation
Agreed instructional language and lesson structure confirmed in term 1
Baseline data on staff confidence and practice via staff survey conducted in term 1
Deliver whole-school PL sequence
PL 1: Why explicit teaching? (evidence, equity, VC 2.0 alignment)
PL 2: Lesson structure and modelling effective practice
PL 3: Differentiation, scaffolding and extension within explicit lessons
PL 4: Using formative assessment and feedback to adjust instruction

	 Learning specialist(s)
 Principal
	
	-1%

	Activity 2
	Provide and maintain the necessary classroom resources and environments to enable effective learning, including regulation spaces and classroom designs that reduce cognitive load, supported by consistent, whole-school agreed practices and frameworks. Consistency across classrooms will be strengthened through the ongoing implementation of agreed approaches and targeted professional learning in School-Wide Positive Behaviour Support (SWPBS), VTLM 2.0, and inclusive classroom practices, to create safe, predictable, and inclusive learning environments for all students.
	 Education support
 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 3
	Update unit and lesson planning templates to explicitly embed the school’s agreed explicit teaching lesson structure, requiring the clear articulation of learning intentions, success criteria, and differentiation strategies. Planning will be aligned to VC 2.0 progression points, agreed scope and sequences, and ARC resources and learning sequences, to ensure consistency, instructional clarity, and coherence in curriculum delivery across all classrooms.
	 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 4
	Create and appoint a PLC Leader role to drive effective Professional Learning Communities by developing a clear role description outlining responsibilities, expectations, and allocated time. The PLC Leader will be appointed by the end of Term 1 and will work in partnership with Learning Specialists to lead structured planning and reflection meetings. This will ensure PLCs maintain a strong instructional focus, use student learning evidence consistently, and prioritise actions that improve teaching quality and student outcomes. Time to be allocated through the meeting schedule for PLC to continue throughout each term.
	 PLC leaders
 School improvement team
 Learning specialist(s)
 Principal
	
	-1%

	Activity 5
	Define schoolwide formative assessment expectations and revise Assessment Schedule by end of semester 1 and establish a consistent, schoolwide approach by identifying and agreeing on a small set of core formative assessment tools, including entry and exit tickets, mini whiteboards, observation checklists, and annotated student work samples. 
Leadership and Learning Specialists agree on a clear definition aligned to:
DET formative assessment guidance
Victorian Teaching and Learning Model 2.0
Victorian Curriculum 2.0
Identify non-negotiable practices (e.g. learning intentions, success criteria, checks for understanding, feedback loops).
Identify core formative assessment tools to be used consistently throughout levels
	 School improvement team
 Numeracy leader
 Literacy leader
 Learning specialist(s)
	
	-1%

	Activity 6
	Embed clear and consistent assessment expectations within planning templates through alignment to VC 2.0 progressions by revising and mandating the use of common planning templates, providing targeted professional learning on formative assessment and common misconceptions, and using PLCs to moderate and review lesson plans. Teachers will be required to explicitly document formative assessment strategies, anticipated misconceptions, and planned point-of-need instructional responses within each lesson. Implementation will be monitored through PLC discussions, instructional walkthroughs, and leadership feedback to ensure consistency, fidelity, and improved responsiveness to student learning needs.
	 Learning specialist(s)
 Principal
 PLC leaders
 Teacher(s)
	
	-1%

	Activity 7
	Strengthen teachers’ use of formative assessment to inform responsive, point-of-need instruction through the use of demonstration lessons and co-teaching, with Learning Specialists modelling effective formative assessment strategies in classrooms. A Data Leader will be appointed to work alongside the PLC Leader and Principal to analyse student learning patterns, identify areas for improvement, and celebrate effective practice. This work will be reinforced through structured reflection and peer observation cycles, enabling teachers to observe how formative assessment is intentionally gathered, interpreted, and acted upon during lessons to improve instructional precision and student learning outcomes.
	 Data leader
 Learning specialist(s)
 PLC leaders
 School improvement team
	
	-1%

	Activity 8
	Strengthen the impact of Professional Learning Communities (PLCs) on student learning by formalising collaboration between PLC Leaders and Learning Specialists to drive consistent instructional practice and rigorous, data-informed decision-making. Learning Specialists will model effective teaching practices, support the analysis of student learning data to identify trends and priority needs, and guide PLC inquiry cycles. Scheduled planning and reflection meetings will be used to systematically review student evidence, evaluate the effectiveness of instructional strategies, and refine teaching approaches, ensuring consistency across teams and accelerating student learning growth.
	 PLC leaders
 Teacher(s)
	
	-1%

	Activity 9
	Expand the existing writing moderation process to include numeracy through the systematic use of student work samples and multiple sources of learning evidence to evaluate the impact of instruction and determine next instructional steps. The Numeracy Leader will work alongside PLC Leaders and Learning Specialists to lead and support structured numeracy moderation processes aligned to VC 2.0 progressions, including the selection of common tasks, analysis of student responses, identification of misconceptions, and calibration of teacher judgement. This work will strengthen consistency of assessment and instructional decision-making, improve the quality of numeracy teaching, and support data-informed adjustments to accelerate student learning growth.
	 Numeracy leader
 PLC leaders
 Learning specialist(s)
	
	-1%

	Activity 10
	Across the year, the Teaching and Learning Specialist will lead the documentation, implementation, and refinement of the WPS Explicit Teaching Model in partnership with Learning Specialists and school leadership. In Term 1, the model will be finalised and documented in alignment with VTLM and VC 2.0, with DET-aligned observation and feedback tools established and introduced to staff. Across Terms 2 and 3, the Teaching and Learning Specialist will model explicit teaching practices through demonstration lessons and lead structured peer observation and coaching cycles, supporting teachers to reflect on learning intentions, explicit modelling, guided practice, and differentiated independent tasks. Feedback will be informed by Rosenshine’s Principles of Instruction and used to strengthen consistency of practice, collaboration, and collective efficacy. In Term 4, the Teaching and Learning Specialist will review evidence of impact from observations, staff feedback, and student learning data to refine the model and ensure its sustainable implementation across the school.
	 Numeracy leader
 Literacy leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 11
	The Principal will actively lead the school’s participation in the Network common AIP goal and Community of Practice by establishing and maintaining strong professional relationships with network principals and leaders. This will include regular attendance at network meetings, participation in collaborative professional learning, and facilitation of school visits to observe and share effective practice. The Principal will identify opportunities for the school to both contribute expertise and access targeted support aligned to school priorities, ensuring learnings from the network are shared with staff and embedded into school improvement actions. This leadership will strengthen collaboration, build collective capacity, and support continuous improvement within the small school context.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 12
	Establish and document peer observation processes (Term 1)
The Teaching and Learning Specialist will develop, document, and communicate a clear peer observation framework aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model. This will include finalising observation tools, feedback and reflection templates, and clear expectations for participation. A schoolwide peer observation timetable will be developed and implemented, ensuring all teams are scheduled to participate and that the process is operational by the end of Term 1.

Task 2: Build staff capability through modelling and supported implementation (Terms 1–2)
The Teaching and Learning Specialist will model effective peer observation and feedback practices by facilitating initial observation cycles, including pre-observation briefings and post-observation reflective conversations. Support will be provided to teams to focus observations on explicit instruction, differentiation, and student engagement, using evidence from lessons and student work. Ongoing coaching and support will ensure consistent and high-quality implementation across teams.

Task 3: Monitor impact and embed continuous improvement (Terms 3–4)
The Teaching and Learning Specialist will collect and analyse evidence from observation records, PLC documentation, and staff feedback to evaluate the impact of peer observation on instructional practice. Findings will be shared with leadership and PLCs to identify strengths, address areas for improvement, and refine focus areas. This evidence-informed approach will support sustained improvement in teaching quality and contribute to improved student engagement and learning outcomes.
	 Learning specialist(s)
 Literacy leader
 Numeracy leader
 Teacher(s)
	
	-1%



	Goal 2
	Optimise well-being for all students.

	KIS 2.b
Responsive, tiered and contextualised approaches and strong relationships to support student learning, wellbeing and inclusion
	Develop, document and embed multi-tiered systems that enhance student well-being, engagement and inclusion.

	Actions
	Introduce and implement The Resilience Project as a whole-school wellbeing program to strengthen student resilience, emotional literacy, and positive coping strategies. The program will be embedded through targeted professional learning for staff, consistent classroom delivery aligned to the school’s wellbeing framework, and integration into planning and teaching practices. Ongoing monitoring through student voice, staff reflection, and wellbeing data will inform refinement of implementation and ensure the program supports student wellbeing, engagement, and learning across all year levels.

Develop, document, and embed a whole-school Multi-Tiered System of Supports (MTSS) for wellbeing and engagement that is grounded in the principles of Universal Design for Learning (UDL). The framework will clearly articulate Tier 1 universal practices that proactively support student wellbeing, engagement, and access through inclusive, UDL-aligned classroom design; Tier 2 targeted supports that provide additional scaffolds and adjustments for students requiring further support; and Tier 3 intensive interventions for students with complex needs. Alignment of MTSS and UDL will reduce barriers to learning, promote predictable and supportive environments, and ensure flexible pathways for engagement, representation, and expression. This integrated approach will strengthen early identification and response, clarify roles and responsibilities, and support consistent, inclusive practices that enhance student wellbeing, engagement, and inclusion across the school.

Develop and implement a structured small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies. This program will be delivered weekly and co-facilitated by the Mental Health and Wellbeing Leader and the ES Leader, using evidence-based practices that align with the Victorian Curriculum Personal and Social Capability outcomes (which emphasise students learning to interact constructively, regulate emotions, and develop positive relationships) and support social progression across contexts.


Strengthen collaborative planning structures to prioritise differentiated curriculum design using the principles of Universal Design for Learning (UDL), ensuring learning experiences are intentionally designed to be inclusive, accessible, and responsive to the diverse needs of all students. The application of UDL will enhance student inclusion and wellbeing by reducing barriers to learning, increasing engagement, and providing multiple means of representation, action, and expression for both neurotypical and neurodiverse learners across all year levels. Planning documentation will explicitly reflect UDL principles and inclusive practices, demonstrating how curriculum, pedagogy, and assessment are designed to support variability within classrooms and enable all students to access, participate in, and succeed in learning.

Implement the next phase of School-Wide Positive Behaviour Support (SWPBS) by developing and embedding a consistent, proactive yard duty behaviour support system to strengthen student wellbeing and engagement during break times. Building on the established behaviour matrix, positive acknowledgement system, and clear behaviour management processes, the school will design agreed yard duty expectations, response protocols, and documentation processes to ensure consistent supervision, timely response to behaviours, and positive reinforcement in the playground.

Principal morning tea program to continue in 2026.

Appointed Disability Inclusion coordinator to develop a role within the school that coordinates and provides documentation for students eligible for a Disability Inclusion profile. This coordinator will work closely with the Principal and teachers to identify, collate data and documentation to build profiles ready for submission.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	The school will deliver a structured, whole-school professional learning sequence focused on strengthening explicit teaching practices, differentiation, scaffolding, extension, and flexible grouping. Professional learning will be aligned to DET guidance, VTLM resources, and VC 2.0 exemplars to ensure consistency and clarity of practice. Learning Specialists will lead the delivery through a combination of professional learning sessions throught the school year, demonstration lessons, and in-class coaching, supporting teachers to translate learning into consistent, high-quality classroom practice.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 2
	Embed formative assessment as a consistent instructional practice across all classrooms through targeted leadership from Learning Specialists and the Mental Health Lead, supporting teachers to intentionally design and implement check-for-understanding routines within lessons. Learning Specialists will model and coach the use of formative strategies such as exit tickets, mini whiteboards, conferencing, and analysis of student work, while the Mental Health Lead will support practices that promote student voice, self-regulation, and reflective learning. Classroom observations, lesson planning, and PLC discussions will be used to monitor evidence of formative assessment and instructional adjustment, with a focus on enabling students to self-assess, articulate their learning progress, and identify clear next steps, strengthening both learning growth and student wellbeing.
	 Mental health and wellbeing leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 3
	Establish and Communicate a Whole-School MTSS Framework. Finalise a simple MTSS framework outlining Tier 1, Tier 2, and Tier 3 supports to ensure a consistent, coordinated approach to supporting student learning, wellbeing and engagement through a clearly defined Multi-Tiered System of Supports (MTSS).
Develop a clear MTSS framework outlining:
Tier 1: Universal classroom and school-wide supports
Tier 2: Targeted short-term interventions
Tier 3: Intensive, individualised supports
Define entry and exit criteria for each tier.
	 Disability inclusion coordinator
 School improvement team
 Principal
	
	-1%

	Activity 4
	Provide whole-school professional learning to build staff understanding of The Resilience Project, its evidence base, and its alignment with the school’s wellbeing and SWPBS frameworks. Clarify program expectations, language, and non-negotiables to ensure consistent implementation across all year levels.

Allocate budget and resources to support implementation, including access to program materials, lesson resources, and planning time. Map The Resilience Project lessons into wellbeing and classroom planning documentation to ensure regular, timetabled delivery across the school.

Support teachers to explicitly teach and reinforce resilience strategies through scheduled lessons and consistent language in classrooms. Learning Specialists and the Mental Health Lead will model lessons, support planning, and provide coaching to ensure high-quality delivery and alignment with inclusive classroom practices.

Integrate The Resilience Project with existing wellbeing, behaviour, and inclusion frameworks, including SWPBS and student support processes. Ensure consistent expectations and shared language are reinforced through assemblies, classroom routines, and student support conversations.

Use student voice, wellbeing data, classroom observations, and staff reflection to monitor implementation fidelity and impact. PLCs and leadership teams will regularly review evidence to identify successes, address challenges, and adjust supports to strengthen outcomes for student wellbeing and engagement.
	 Education support
 Mental health and wellbeing leader
	
	-1%

	Activity 5
	Small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies will require the development of sequenced curriculum of social skills lessons (e.g., communication, cooperation, conflict resolution, emotional regulation), developed collaboratively by the Mental Health and Wellbeing Leader, ES Leader, and teaching teams.
Explicit modelling, role-play, and guided practice with peer feedback to foster skills in real-life, school-based social situations.
Ongoing data collection (checklists, behavioural observations, self-reflection tools) to monitor individual progress and refine group focus.
Parent/carer communication and optional shared strategy sessions to encourage generalisation of skills beyond the group.
	 Principal
 Education support
 Learning specialist(s)
	
	-1%

	Activity 6
	The Mental Health and Wellbeing Leader will lead the development and implementation of a consistent yard duty behaviour support system aligned to SWPBS. This will include working with staff to define clear playground expectations, positive acknowledgement strategies, and agreed responses to common behaviours during break times. The Mental Health and Wellbeing Leader will develop and document yard duty protocols, including behaviour response flowcharts and recording processes, and ensure these are communicated and accessible to all staff. Mental Health and Wellbeing Leader will provide targeted professional learning and ongoing support for staff on effective playground supervision, proactive behaviour strategies, and consistent use of the system. Yard duty observations and staff feedback will be used to monitor implementation and identify areas for refinement. Behaviour data from the playground will be regularly reviewed to evaluate impact, inform adjustments, and ensure the system supports safe, inclusive, and predictable playground environments that promote student wellbeing and positive behaviour.
	 All staff
 Principal
 Learning specialist(s)
	
	-1%

	Activity 7
	The Principal will plan, schedule, and facilitate monthly morning tea sessions with identified students to strengthen relationships, promote student voice, and support wellbeing. This will include identifying students in consultation with the Mental Health and Wellbeing Leader and teaching staff, maintaining a regular schedule across the year, and creating a safe and informal space for connection and conversation. The Principal will document attendance, key themes, and follow-up actions to inform wellbeing support and monitor impact, ensuring the initiative is sustained and aligned with whole-school wellbeing goals.
	 Teacher(s)
 Principal
	
	-1%

	Activity 8
	The formal appointment of a Disability Inclusion Coordinator and establish a clear role description outlining responsibilities and expectations. This role is out of the classroom and time will be allocated for the Coordinator to work closely with the Principal and classroom teachers to identify students eligible for Disability Inclusion Profiles. Consistent processes will be developed for the collection, organisation and storage of relevant learning, wellbeing and adjustment data. Regular meetings will be scheduled to review documentation, monitor progress and prepare profiles for submission within required timeframes. Targeted professional learning will be provided to staff to build understanding of Disability Inclusion processes and requirements, ensuring consistent and effective implementation across the school.
	 Disability inclusion coordinator
 Principal
	
	-1%

	KIS 2.c
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Further develop staff capability to respond to learning and wellbeing needs of individuals and groups.

	Actions
	Strengthen targeted student support through the expansion of classroom Education Support (ES) staffing across all year levels to deliver Tier 2 and Tier 3 interventions. This will be supported by the formal establishment of a full-time ES Leader role responsible for the strategic timetabling and deployment of ES staff, coordination of intervention support, and induction, mentoring, and ongoing development of new and existing ES staff. This structured approach will improve consistency, precision, and quality of targeted intervention, strengthen alignment between teachers and ES practice, and support improved learning, wellbeing, and engagement outcomes for students requiring additional support.


Enhance the Prep transition program as a foundational Tier 1 universal support within the school’s Multi-Tiered System of Supports (MTSS) to strengthen student wellbeing, engagement, and inclusion from school entry. A designated Transition Leader will build and sustain strong relationships with local kindergartens through regular visits, shared planning, and information exchange to support continuity of learning and wellbeing. The Transition Leader will coordinate and deliver a comprehensive, year-long transition program for future Prep students, including structured transition sessions, family engagement opportunities, and targeted supports for children requiring additional assistance. This work will support early identification of student needs, promote smooth and positive transitions to school, and ensure young learners feel safe, connected, and ready to learn.

Strengthen teacher capability to implement consistent Tier 1 wellbeing and behaviour practices
Provide professional learning and coaching to ensure predictable routines, explicit expectations and positive classroom culture are embedded across all classrooms.

Develop and implement a whole-school Attendance Improvement Plan that embeds consistent processes for the early identification of students requiring additional wellbeing or engagement support. Attendance, behaviour and wellbeing data will be regularly monitored through departmental systems to identify emerging patterns of concern. This data will inform fortnightly student wellbeing meetings, where targeted interventions are activated in a timely manner. Departmental attendance resources, guidelines and support services will be utilised to strengthen staff capability, ensure consistent follow-up with families, and provide tiered supports aligned to student need. Establish consistent attendance tracking, follow-up processes and family engagement strategies to address emerging and chronic absenteeism.

Rebuild and embed schoolwide attendance monitoring and support systems

Strengthen student voice, leadership and participation to enhance belonging and engagement
Provide structured opportunities for student input into wellbeing priorities, school culture and behaviour expectations.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	Deliver and Monitor Targeted Tier 2 and Tier 3 Supports. Implement a small number of evidence-based academic and wellbeing interventions (e.g., phonics group, numeracy boost, SEL small groups). Case manage students requiring Tier 3 support and review progress regularly through SSGs.

	 Disability inclusion coordinator
 Education support
 Learning specialist(s)
	
	-1%

	Activity 2
	Implement regular, scheduled monitoring of attendance, behaviour, and wellbeing data to identify early warning signs of disengagement via the Data Leader. Clear thresholds and triggers need to be set by SIT to  be defined and communicated to staff. Student wellbeing meetings will be held routinely to review data, prioritise students requiring support, and document agreed actions, ensuring early and proactive intervention. Provide clear guidance and professional learning for staff on attendance expectations, referral pathways, and follow-up processes. Agreed attendance procedures will be embedded into school documentation and used consistently by teachers and leaders, building staff confidence in identifying concerns, initiating referrals, and recording actions within school systems.

	 Mental health and wellbeing leader
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 3
	The school will implement the Attitudes to School Survey (AToSS) through structured small-group sessions for students in Years 4–6 to ensure students clearly understand the purpose and questions of the survey and can respond accurately and confidently. The Mental Health and Wellbeing Leader, in collaboration with classroom teachers and Education Support staff, will facilitate these sessions to support student voice and data reliability. In parallel, The Resilience Project wellbeing surveys will be administered across the school to gather complementary wellbeing data. Survey processes will be clearly communicated to students and staff, and results will be analysed by leadership and PLCs to identify trends, inform targeted supports, and guide whole-school wellbeing planning and improvement actions.
	 Principal
 Teacher(s)
 Data leader
 Learning specialist(s)
	
	-1%

	Activity 4
	To build students’ resilience, emotional literacy and wellbeing through consistent implementation of The Resilience Project (TRP) across the school. 
Provide an introductory professional learning session on TRP principles (GEM: Gratitude, Empathy, Mindfulness). Ensure all staff have access to TRP resources and understand expectations.
Model short, age-appropriate wellbeing activities during staff meetings sequentially as the school moves through the programs stages.
	 All staff
	
	-1%

	Activity 5
	Establish and embed a full-time Education Support (ES) Leader role to coordinate and strengthen Tier 2 and Tier 3 intervention across all year levels. This task will include developing a clear role description outlining responsibilities for ES staff timetabling, coordination of targeted intervention, induction and ongoing development of ES staff, and alignment with classroom and intervention programs. The ES Leader will be appointed and included as a member of the School Improvement Team to ensure ES practice is aligned with whole-school priorities, data-informed decision-making, and continuous improvement in student learning and wellbeing outcomes.
	 School improvement team
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 6
	Develop and implement targeted attendance support plans for identified students, with a strong focus on purposeful family engagement. Communication with families will be timely, supportive, and documented, with strategies tailored to address the underlying causes of absenteeism. Attendance data will be reviewed regularly to monitor impact, adjust supports, and ensure sustained improvement in student attendance, engagement, and wellbeing.
	 Data leader
 Learning specialist(s)
 Principal
 Teacher(s)
	
	-1%

	Activity 7
	Develop and endorse a clear role description for the Transition Leader outlining responsibilities for coordinating transition processes, building partnerships with local kindergartens, and supporting early identification of student needs. The Transition Leader will work in consultation with the Mental Health and Wellbeing Leader  to ensure the year is mapped out for transition visits and programs throughout term 2 - 4 alignment with whole-school wellbeing, inclusion policy.  Build relationships, share information, and strengthen continuity of learning and wellbeing practices. The Transition Leader will collaborate/meet with early childhood educators to understand student needs, gather relevant information, and align transition supports, reporting progress to the School Improvement Team. Establish clear communication processes with families, including information sessions, transition resources, and opportunities for engagement and feedback. 
	 Curriculum co-ordinator (s)
 Mental health and wellbeing leader
 Principal
	
	-1%

	Activity 8
	SIT team to undertake the following in managing and tracking attendance at school.	
* Monitor student attendance at a whole-school, cohort and individual level.
•	Identify vulnerable students who require additional monitoring. Absences may be more of a concern when considering other vulnerabilities and the student’s learning progress. Earlier absence thresholds may indicate a need for support if the student is already at greater risk of disengaging. 
•	Build staff awareness on how to manage students absent for cultural reasons (such as Sorry Business) 
•	Create innovative ways to share overall school attendance and student-level data with wider teaching staff, for example, creating data walls in the staff room. 

	 School improvement team
	
	-1%
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	Goal 1
	Optimise the learning growth and achievement of every student.

	KIS 1.b
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Build and embed differentiation that enables, challenges and extends a diverse range of learners into teacher practice.

	Actions
	Implement evidence-based reading and writing instruction aligned with the school’s explicit-teaching model and supported by VC 2.0 Literacy progressions. Continue to embed the Little Learners Love Literacy phonics program across Prep–2 through consistent, daily implementation of explicit phonics instruction and supported application within literacy lessons, while building teacher capacity through targeted professional learning, coaching, and collaborative planning to strengthen instructional consistency, fidelity of practice, and student literacy outcomes.

Enhanced reflective practice through structured peer observation and feedback cycles, guided by DET resources and centred on the consistent implementation of an explicit teaching model. Teachers observe and reflect on the use of clear learning intentions, explicit modelling, guided practice, and differentiated independent tasks, supporting the adoption of high-impact instructional strategies and strengthening collaboration, collective efficacy, and shared expectations for quality teaching across the school. This approach is supported by Rosenshine’s Principles of Instruction, which highlight that “effective teachers provide clear, explicit instruction and extensive guided practice before students work independently” (Rosenshine, 2012). In partnership with the Learning Specialists, finalise and document our WPS Explicit Teaching Model aligned with VTLM and VC 2.0.

Build the capacity of classroom Education Support (ES) staff to effectively support teaching and learning through targeted professional learning, modelling, and coaching, enabling consistent and high-quality delivery of small-group and one-to-one support for identified students during intervention sessions and the supported application phase of lessons. This will strengthen alignment between teacher instruction and ES practice, improve the precision of targeted support, and contribute to improved engagement and learning outcomes for priority students.

Continue the implementation of  VC 2.0 Mathematics curriculum into all planning documentatin,  continuing the work completed in 2025 via the Numeracy Leader. New explicit model for Numeracy will support  explicit teaching of mathematical concepts and routines to be completed by the end of Term 1. This includes using DET and VC 2.0 planning resources to ensure conceptual sequencing, consistent use of models and visuals, and targeted differentiation based on student readiness. Strengthen teacher capability in differentiation through targeted professional learning using DET resources and the explicit-teaching approach in the VTLM for VC 2.0

Reintroduce and embed structured peer observation and feedback cycles within team-based professional learning to strengthen differentiated practice, explicit teaching, and student engagement and learning growth. Aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model, the Teaching and Learning Specialist will establish and document agreed peer observation protocols, tools, and schedules. Peer observation cycles will be explicitly timetabled and fully operational by the end of Term 1. Evidence of implementation will include DET-aligned observation templates, completed feedback and reflection records, and documentation within PLC planning and review processes, ensuring peer observation is a consistent, accountable, and improvement-focused component of professional practice across the school.

Appoint a Data leader in Term 1 and build staff capability in effective data use through the implementation of the 2026 whole-school assessment schedule, establishing consistent and systematic approaches to data collection, analysis, and instructional decision-making. Schoolwide expectations for the use of formative assessment will be embedded to support point-of-need teaching, enabling teachers to monitor student progress, adjust instruction responsively, and align learning tasks with student readiness, ensuring teaching is consistently informed by evidence of learning.

Establish collaborative planning structures that prioritise differentiated curriculum design
Use PLCs and team-planning sessions to co-design learning sequences, differentiated tasks and success criteria, supported by moderation and shared analysis of student learning data.

Actively participate in the Network common Annual Implementation Plan (AIP) goal and Community of Practice within the Network to strengthen collaboration, build professional relationships, and leverage shared expertise. Through purposeful engagement in network meetings, school visits, and collaborative professional learning, the school will contribute to and draw on the collective knowledge of network schools, enabling a small school context to access broader expertise, share effective practice, and learn from high-performing schools. 

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	WPS Explicit Teaching Model implementation
Agreed instructional language and lesson structure confirmed in term 1
Baseline data on staff confidence and practice via staff survey conducted in term 1
Deliver whole-school PL sequence
PL 1: Why explicit teaching? (evidence, equity, VC 2.0 alignment)
PL 2: Lesson structure and modelling effective practice
PL 3: Differentiation, scaffolding and extension within explicit lessons
PL 4: Using formative assessment and feedback to adjust instruction

	 Learning specialist(s)
 Principal
	
	-1%

	Activity 2
	Provide and maintain the necessary classroom resources and environments to enable effective learning, including regulation spaces and classroom designs that reduce cognitive load, supported by consistent, whole-school agreed practices and frameworks. Consistency across classrooms will be strengthened through the ongoing implementation of agreed approaches and targeted professional learning in School-Wide Positive Behaviour Support (SWPBS), VTLM 2.0, and inclusive classroom practices, to create safe, predictable, and inclusive learning environments for all students.
	 Education support
 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 3
	Update unit and lesson planning templates to explicitly embed the school’s agreed explicit teaching lesson structure, requiring the clear articulation of learning intentions, success criteria, and differentiation strategies. Planning will be aligned to VC 2.0 progression points, agreed scope and sequences, and ARC resources and learning sequences, to ensure consistency, instructional clarity, and coherence in curriculum delivery across all classrooms.
	 Learning specialist(s)
 Teacher(s)
	
	-1%

	Activity 4
	Create and appoint a PLC Leader role to drive effective Professional Learning Communities by developing a clear role description outlining responsibilities, expectations, and allocated time. The PLC Leader will be appointed by the end of Term 1 and will work in partnership with Learning Specialists to lead structured planning and reflection meetings. This will ensure PLCs maintain a strong instructional focus, use student learning evidence consistently, and prioritise actions that improve teaching quality and student outcomes. Time to be allocated through the meeting schedule for PLC to continue throughout each term.
	 PLC leaders
 School improvement team
 Learning specialist(s)
 Principal
	
	-1%

	Activity 5
	Define schoolwide formative assessment expectations and revise Assessment Schedule by end of semester 1 and establish a consistent, schoolwide approach by identifying and agreeing on a small set of core formative assessment tools, including entry and exit tickets, mini whiteboards, observation checklists, and annotated student work samples. 
Leadership and Learning Specialists agree on a clear definition aligned to:
DET formative assessment guidance
Victorian Teaching and Learning Model 2.0
Victorian Curriculum 2.0
Identify non-negotiable practices (e.g. learning intentions, success criteria, checks for understanding, feedback loops).
Identify core formative assessment tools to be used consistently throughout levels
	 School improvement team
 Numeracy leader
 Literacy leader
 Learning specialist(s)
	
	-1%

	Activity 6
	Embed clear and consistent assessment expectations within planning templates through alignment to VC 2.0 progressions by revising and mandating the use of common planning templates, providing targeted professional learning on formative assessment and common misconceptions, and using PLCs to moderate and review lesson plans. Teachers will be required to explicitly document formative assessment strategies, anticipated misconceptions, and planned point-of-need instructional responses within each lesson. Implementation will be monitored through PLC discussions, instructional walkthroughs, and leadership feedback to ensure consistency, fidelity, and improved responsiveness to student learning needs.
	 Learning specialist(s)
 Principal
 PLC leaders
 Teacher(s)
	
	-1%

	Activity 7
	Strengthen teachers’ use of formative assessment to inform responsive, point-of-need instruction through the use of demonstration lessons and co-teaching, with Learning Specialists modelling effective formative assessment strategies in classrooms. A Data Leader will be appointed to work alongside the PLC Leader and Principal to analyse student learning patterns, identify areas for improvement, and celebrate effective practice. This work will be reinforced through structured reflection and peer observation cycles, enabling teachers to observe how formative assessment is intentionally gathered, interpreted, and acted upon during lessons to improve instructional precision and student learning outcomes.
	 Data leader
 Learning specialist(s)
 PLC leaders
 School improvement team
	
	-1%

	Activity 8
	Strengthen the impact of Professional Learning Communities (PLCs) on student learning by formalising collaboration between PLC Leaders and Learning Specialists to drive consistent instructional practice and rigorous, data-informed decision-making. Learning Specialists will model effective teaching practices, support the analysis of student learning data to identify trends and priority needs, and guide PLC inquiry cycles. Scheduled planning and reflection meetings will be used to systematically review student evidence, evaluate the effectiveness of instructional strategies, and refine teaching approaches, ensuring consistency across teams and accelerating student learning growth.
	 PLC leaders
 Teacher(s)
	
	-1%

	Activity 9
	Expand the existing writing moderation process to include numeracy through the systematic use of student work samples and multiple sources of learning evidence to evaluate the impact of instruction and determine next instructional steps. The Numeracy Leader will work alongside PLC Leaders and Learning Specialists to lead and support structured numeracy moderation processes aligned to VC 2.0 progressions, including the selection of common tasks, analysis of student responses, identification of misconceptions, and calibration of teacher judgement. This work will strengthen consistency of assessment and instructional decision-making, improve the quality of numeracy teaching, and support data-informed adjustments to accelerate student learning growth.
	 Numeracy leader
 PLC leaders
 Learning specialist(s)
	
	-1%

	Activity 10
	Across the year, the Teaching and Learning Specialist will lead the documentation, implementation, and refinement of the WPS Explicit Teaching Model in partnership with Learning Specialists and school leadership. In Term 1, the model will be finalised and documented in alignment with VTLM and VC 2.0, with DET-aligned observation and feedback tools established and introduced to staff. Across Terms 2 and 3, the Teaching and Learning Specialist will model explicit teaching practices through demonstration lessons and lead structured peer observation and coaching cycles, supporting teachers to reflect on learning intentions, explicit modelling, guided practice, and differentiated independent tasks. Feedback will be informed by Rosenshine’s Principles of Instruction and used to strengthen consistency of practice, collaboration, and collective efficacy. In Term 4, the Teaching and Learning Specialist will review evidence of impact from observations, staff feedback, and student learning data to refine the model and ensure its sustainable implementation across the school.
	 Numeracy leader
 Literacy leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 11
	The Principal will actively lead the school’s participation in the Network common AIP goal and Community of Practice by establishing and maintaining strong professional relationships with network principals and leaders. This will include regular attendance at network meetings, participation in collaborative professional learning, and facilitation of school visits to observe and share effective practice. The Principal will identify opportunities for the school to both contribute expertise and access targeted support aligned to school priorities, ensuring learnings from the network are shared with staff and embedded into school improvement actions. This leadership will strengthen collaboration, build collective capacity, and support continuous improvement within the small school context.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 12
	Establish and document peer observation processes (Term 1)
The Teaching and Learning Specialist will develop, document, and communicate a clear peer observation framework aligned to DET High Impact Teaching Strategies (HITS) and the school’s explicit teaching model. This will include finalising observation tools, feedback and reflection templates, and clear expectations for participation. A schoolwide peer observation timetable will be developed and implemented, ensuring all teams are scheduled to participate and that the process is operational by the end of Term 1.

Task 2: Build staff capability through modelling and supported implementation (Terms 1–2)
The Teaching and Learning Specialist will model effective peer observation and feedback practices by facilitating initial observation cycles, including pre-observation briefings and post-observation reflective conversations. Support will be provided to teams to focus observations on explicit instruction, differentiation, and student engagement, using evidence from lessons and student work. Ongoing coaching and support will ensure consistent and high-quality implementation across teams.

Task 3: Monitor impact and embed continuous improvement (Terms 3–4)
The Teaching and Learning Specialist will collect and analyse evidence from observation records, PLC documentation, and staff feedback to evaluate the impact of peer observation on instructional practice. Findings will be shared with leadership and PLCs to identify strengths, address areas for improvement, and refine focus areas. This evidence-informed approach will support sustained improvement in teaching quality and contribute to improved student engagement and learning outcomes.
	 Learning specialist(s)
 Literacy leader
 Numeracy leader
 Teacher(s)
	
	-1%



	Goal 2
	Optimise well-being for all students.

	KIS 2.b
Responsive, tiered and contextualised approaches and strong relationships to support student learning, wellbeing and inclusion
	Develop, document and embed multi-tiered systems that enhance student well-being, engagement and inclusion.

	Actions
	Introduce and implement The Resilience Project as a whole-school wellbeing program to strengthen student resilience, emotional literacy, and positive coping strategies. The program will be embedded through targeted professional learning for staff, consistent classroom delivery aligned to the school’s wellbeing framework, and integration into planning and teaching practices. Ongoing monitoring through student voice, staff reflection, and wellbeing data will inform refinement of implementation and ensure the program supports student wellbeing, engagement, and learning across all year levels.

Develop, document, and embed a whole-school Multi-Tiered System of Supports (MTSS) for wellbeing and engagement that is grounded in the principles of Universal Design for Learning (UDL). The framework will clearly articulate Tier 1 universal practices that proactively support student wellbeing, engagement, and access through inclusive, UDL-aligned classroom design; Tier 2 targeted supports that provide additional scaffolds and adjustments for students requiring further support; and Tier 3 intensive interventions for students with complex needs. Alignment of MTSS and UDL will reduce barriers to learning, promote predictable and supportive environments, and ensure flexible pathways for engagement, representation, and expression. This integrated approach will strengthen early identification and response, clarify roles and responsibilities, and support consistent, inclusive practices that enhance student wellbeing, engagement, and inclusion across the school.

Develop and implement a structured small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies. This program will be delivered weekly and co-facilitated by the Mental Health and Wellbeing Leader and the ES Leader, using evidence-based practices that align with the Victorian Curriculum Personal and Social Capability outcomes (which emphasise students learning to interact constructively, regulate emotions, and develop positive relationships) and support social progression across contexts.


Strengthen collaborative planning structures to prioritise differentiated curriculum design using the principles of Universal Design for Learning (UDL), ensuring learning experiences are intentionally designed to be inclusive, accessible, and responsive to the diverse needs of all students. The application of UDL will enhance student inclusion and wellbeing by reducing barriers to learning, increasing engagement, and providing multiple means of representation, action, and expression for both neurotypical and neurodiverse learners across all year levels. Planning documentation will explicitly reflect UDL principles and inclusive practices, demonstrating how curriculum, pedagogy, and assessment are designed to support variability within classrooms and enable all students to access, participate in, and succeed in learning.

Implement the next phase of School-Wide Positive Behaviour Support (SWPBS) by developing and embedding a consistent, proactive yard duty behaviour support system to strengthen student wellbeing and engagement during break times. Building on the established behaviour matrix, positive acknowledgement system, and clear behaviour management processes, the school will design agreed yard duty expectations, response protocols, and documentation processes to ensure consistent supervision, timely response to behaviours, and positive reinforcement in the playground.

Principal morning tea program to continue in 2026.

Appointed Disability Inclusion coordinator to develop a role within the school that coordinates and provides documentation for students eligible for a Disability Inclusion profile. This coordinator will work closely with the Principal and teachers to identify, collate data and documentation to build profiles ready for submission.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	The school will deliver a structured, whole-school professional learning sequence focused on strengthening explicit teaching practices, differentiation, scaffolding, extension, and flexible grouping. Professional learning will be aligned to DET guidance, VTLM resources, and VC 2.0 exemplars to ensure consistency and clarity of practice. Learning Specialists will lead the delivery through a combination of professional learning sessions throught the school year, demonstration lessons, and in-class coaching, supporting teachers to translate learning into consistent, high-quality classroom practice.
	 Principal
 Learning specialist(s)
	
	-1%

	Activity 2
	Embed formative assessment as a consistent instructional practice across all classrooms through targeted leadership from Learning Specialists and the Mental Health Lead, supporting teachers to intentionally design and implement check-for-understanding routines within lessons. Learning Specialists will model and coach the use of formative strategies such as exit tickets, mini whiteboards, conferencing, and analysis of student work, while the Mental Health Lead will support practices that promote student voice, self-regulation, and reflective learning. Classroom observations, lesson planning, and PLC discussions will be used to monitor evidence of formative assessment and instructional adjustment, with a focus on enabling students to self-assess, articulate their learning progress, and identify clear next steps, strengthening both learning growth and student wellbeing.
	 Mental health and wellbeing leader
 Learning specialist(s)
 School improvement team
	
	-1%

	Activity 3
	Establish and Communicate a Whole-School MTSS Framework. Finalise a simple MTSS framework outlining Tier 1, Tier 2, and Tier 3 supports to ensure a consistent, coordinated approach to supporting student learning, wellbeing and engagement through a clearly defined Multi-Tiered System of Supports (MTSS).
Develop a clear MTSS framework outlining:
Tier 1: Universal classroom and school-wide supports
Tier 2: Targeted short-term interventions
Tier 3: Intensive, individualised supports
Define entry and exit criteria for each tier.
	 Disability inclusion coordinator
 School improvement team
 Principal
	
	-1%

	Activity 4
	Provide whole-school professional learning to build staff understanding of The Resilience Project, its evidence base, and its alignment with the school’s wellbeing and SWPBS frameworks. Clarify program expectations, language, and non-negotiables to ensure consistent implementation across all year levels.

Allocate budget and resources to support implementation, including access to program materials, lesson resources, and planning time. Map The Resilience Project lessons into wellbeing and classroom planning documentation to ensure regular, timetabled delivery across the school.

Support teachers to explicitly teach and reinforce resilience strategies through scheduled lessons and consistent language in classrooms. Learning Specialists and the Mental Health Lead will model lessons, support planning, and provide coaching to ensure high-quality delivery and alignment with inclusive classroom practices.

Integrate The Resilience Project with existing wellbeing, behaviour, and inclusion frameworks, including SWPBS and student support processes. Ensure consistent expectations and shared language are reinforced through assemblies, classroom routines, and student support conversations.

Use student voice, wellbeing data, classroom observations, and staff reflection to monitor implementation fidelity and impact. PLCs and leadership teams will regularly review evidence to identify successes, address challenges, and adjust supports to strengthen outcomes for student wellbeing and engagement.
	 Education support
 Mental health and wellbeing leader
	
	-1%

	Activity 5
	Small group social skills intervention for Tier 2 students who require targeted support in building interpersonal and emotional competencies will require the development of sequenced curriculum of social skills lessons (e.g., communication, cooperation, conflict resolution, emotional regulation), developed collaboratively by the Mental Health and Wellbeing Leader, ES Leader, and teaching teams.
Explicit modelling, role-play, and guided practice with peer feedback to foster skills in real-life, school-based social situations.
Ongoing data collection (checklists, behavioural observations, self-reflection tools) to monitor individual progress and refine group focus.
Parent/carer communication and optional shared strategy sessions to encourage generalisation of skills beyond the group.
	 Principal
 Education support
 Learning specialist(s)
	
	-1%

	Activity 6
	The Mental Health and Wellbeing Leader will lead the development and implementation of a consistent yard duty behaviour support system aligned to SWPBS. This will include working with staff to define clear playground expectations, positive acknowledgement strategies, and agreed responses to common behaviours during break times. The Mental Health and Wellbeing Leader will develop and document yard duty protocols, including behaviour response flowcharts and recording processes, and ensure these are communicated and accessible to all staff. Mental Health and Wellbeing Leader will provide targeted professional learning and ongoing support for staff on effective playground supervision, proactive behaviour strategies, and consistent use of the system. Yard duty observations and staff feedback will be used to monitor implementation and identify areas for refinement. Behaviour data from the playground will be regularly reviewed to evaluate impact, inform adjustments, and ensure the system supports safe, inclusive, and predictable playground environments that promote student wellbeing and positive behaviour.
	 All staff
 Principal
 Learning specialist(s)
	
	-1%

	Activity 7
	The Principal will plan, schedule, and facilitate monthly morning tea sessions with identified students to strengthen relationships, promote student voice, and support wellbeing. This will include identifying students in consultation with the Mental Health and Wellbeing Leader and teaching staff, maintaining a regular schedule across the year, and creating a safe and informal space for connection and conversation. The Principal will document attendance, key themes, and follow-up actions to inform wellbeing support and monitor impact, ensuring the initiative is sustained and aligned with whole-school wellbeing goals.
	 Teacher(s)
 Principal
	
	-1%

	Activity 8
	The formal appointment of a Disability Inclusion Coordinator and establish a clear role description outlining responsibilities and expectations. This role is out of the classroom and time will be allocated for the Coordinator to work closely with the Principal and classroom teachers to identify students eligible for Disability Inclusion Profiles. Consistent processes will be developed for the collection, organisation and storage of relevant learning, wellbeing and adjustment data. Regular meetings will be scheduled to review documentation, monitor progress and prepare profiles for submission within required timeframes. Targeted professional learning will be provided to staff to build understanding of Disability Inclusion processes and requirements, ensuring consistent and effective implementation across the school.
	 Disability inclusion coordinator
 Principal
	
	-1%

	KIS 2.c
Documented teaching and learning program based on the Victorian Curriculum and senior secondary pathways, incorporating extra-curricula programs
	Further develop staff capability to respond to learning and wellbeing needs of individuals and groups.

	Actions
	Strengthen targeted student support through the expansion of classroom Education Support (ES) staffing across all year levels to deliver Tier 2 and Tier 3 interventions. This will be supported by the formal establishment of a full-time ES Leader role responsible for the strategic timetabling and deployment of ES staff, coordination of intervention support, and induction, mentoring, and ongoing development of new and existing ES staff. This structured approach will improve consistency, precision, and quality of targeted intervention, strengthen alignment between teachers and ES practice, and support improved learning, wellbeing, and engagement outcomes for students requiring additional support.


Enhance the Prep transition program as a foundational Tier 1 universal support within the school’s Multi-Tiered System of Supports (MTSS) to strengthen student wellbeing, engagement, and inclusion from school entry. A designated Transition Leader will build and sustain strong relationships with local kindergartens through regular visits, shared planning, and information exchange to support continuity of learning and wellbeing. The Transition Leader will coordinate and deliver a comprehensive, year-long transition program for future Prep students, including structured transition sessions, family engagement opportunities, and targeted supports for children requiring additional assistance. This work will support early identification of student needs, promote smooth and positive transitions to school, and ensure young learners feel safe, connected, and ready to learn.

Strengthen teacher capability to implement consistent Tier 1 wellbeing and behaviour practices
Provide professional learning and coaching to ensure predictable routines, explicit expectations and positive classroom culture are embedded across all classrooms.

Develop and implement a whole-school Attendance Improvement Plan that embeds consistent processes for the early identification of students requiring additional wellbeing or engagement support. Attendance, behaviour and wellbeing data will be regularly monitored through departmental systems to identify emerging patterns of concern. This data will inform fortnightly student wellbeing meetings, where targeted interventions are activated in a timely manner. Departmental attendance resources, guidelines and support services will be utilised to strengthen staff capability, ensure consistent follow-up with families, and provide tiered supports aligned to student need. Establish consistent attendance tracking, follow-up processes and family engagement strategies to address emerging and chronic absenteeism.

Rebuild and embed schoolwide attendance monitoring and support systems

Strengthen student voice, leadership and participation to enhance belonging and engagement
Provide structured opportunities for student input into wellbeing priorities, school culture and behaviour expectations.

	Delivery of the annual actions for this KIS
	

	Outcomes
	

	Success indicators
	

	Commentary on progress
	

	Enablers
	

	Barriers
	

	OPTIONAL: Upload evidence
	

	Activities
	Activity
	Who
	When
	Percentage complete

	Activity 1
	Deliver and Monitor Targeted Tier 2 and Tier 3 Supports. Implement a small number of evidence-based academic and wellbeing interventions (e.g., phonics group, numeracy boost, SEL small groups). Case manage students requiring Tier 3 support and review progress regularly through SSGs.

	 Disability inclusion coordinator
 Education support
 Learning specialist(s)
	
	-1%

	Activity 2
	Implement regular, scheduled monitoring of attendance, behaviour, and wellbeing data to identify early warning signs of disengagement via the Data Leader. Clear thresholds and triggers need to be set by SIT to  be defined and communicated to staff. Student wellbeing meetings will be held routinely to review data, prioritise students requiring support, and document agreed actions, ensuring early and proactive intervention. Provide clear guidance and professional learning for staff on attendance expectations, referral pathways, and follow-up processes. Agreed attendance procedures will be embedded into school documentation and used consistently by teachers and leaders, building staff confidence in identifying concerns, initiating referrals, and recording actions within school systems.

	 Mental health and wellbeing leader
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 3
	The school will implement the Attitudes to School Survey (AToSS) through structured small-group sessions for students in Years 4–6 to ensure students clearly understand the purpose and questions of the survey and can respond accurately and confidently. The Mental Health and Wellbeing Leader, in collaboration with classroom teachers and Education Support staff, will facilitate these sessions to support student voice and data reliability. In parallel, The Resilience Project wellbeing surveys will be administered across the school to gather complementary wellbeing data. Survey processes will be clearly communicated to students and staff, and results will be analysed by leadership and PLCs to identify trends, inform targeted supports, and guide whole-school wellbeing planning and improvement actions.
	 Principal
 Teacher(s)
 Data leader
 Learning specialist(s)
	
	-1%

	Activity 4
	To build students’ resilience, emotional literacy and wellbeing through consistent implementation of The Resilience Project (TRP) across the school. 
Provide an introductory professional learning session on TRP principles (GEM: Gratitude, Empathy, Mindfulness). Ensure all staff have access to TRP resources and understand expectations.
Model short, age-appropriate wellbeing activities during staff meetings sequentially as the school moves through the programs stages.
	 All staff
	
	-1%

	Activity 5
	Establish and embed a full-time Education Support (ES) Leader role to coordinate and strengthen Tier 2 and Tier 3 intervention across all year levels. This task will include developing a clear role description outlining responsibilities for ES staff timetabling, coordination of targeted intervention, induction and ongoing development of ES staff, and alignment with classroom and intervention programs. The ES Leader will be appointed and included as a member of the School Improvement Team to ensure ES practice is aligned with whole-school priorities, data-informed decision-making, and continuous improvement in student learning and wellbeing outcomes.
	 School improvement team
 Education support
 Disability inclusion coordinator
	
	-1%

	Activity 6
	Develop and implement targeted attendance support plans for identified students, with a strong focus on purposeful family engagement. Communication with families will be timely, supportive, and documented, with strategies tailored to address the underlying causes of absenteeism. Attendance data will be reviewed regularly to monitor impact, adjust supports, and ensure sustained improvement in student attendance, engagement, and wellbeing.
	 Data leader
 Learning specialist(s)
 Principal
 Teacher(s)
	
	-1%

	Activity 7
	Develop and endorse a clear role description for the Transition Leader outlining responsibilities for coordinating transition processes, building partnerships with local kindergartens, and supporting early identification of student needs. The Transition Leader will work in consultation with the Mental Health and Wellbeing Leader  to ensure the year is mapped out for transition visits and programs throughout term 2 - 4 alignment with whole-school wellbeing, inclusion policy.  Build relationships, share information, and strengthen continuity of learning and wellbeing practices. The Transition Leader will collaborate/meet with early childhood educators to understand student needs, gather relevant information, and align transition supports, reporting progress to the School Improvement Team. Establish clear communication processes with families, including information sessions, transition resources, and opportunities for engagement and feedback. 
	 Curriculum co-ordinator (s)
 Mental health and wellbeing leader
 Principal
	
	-1%

	Activity 8
	SIT team to undertake the following in managing and tracking attendance at school.	
* Monitor student attendance at a whole-school, cohort and individual level.
•	Identify vulnerable students who require additional monitoring. Absences may be more of a concern when considering other vulnerabilities and the student’s learning progress. Earlier absence thresholds may indicate a need for support if the student is already at greater risk of disengaging. 
•	Build staff awareness on how to manage students absent for cultural reasons (such as Sorry Business) 
•	Create innovative ways to share overall school attendance and student-level data with wider teaching staff, for example, creating data walls in the staff room. 

	 School improvement team
	
	-1%
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